


Shahrood
University.s
Technology

Shahrood University of Technology
English Language Department

A Thesis Proposal Presented to the English Language Department of
Shahrood University of Technology

Sense-Making in Poetry: An Exploratory Study

By: Anahita Roshani

Supervisor:

Dr. Fatemah Mozaffari

January 2022



am i‘\/( i
V{-1,) pev&sr sy m

A X
e

M i U7 0593 406 L 3 £BS lg dulwiyge () osbed p 3

et b sy BalT s ) i IS ael LY ) s andr (5! et Lglts sl 5 pU L
Sense-Making in Poetry: An 0lse Cou IS 0L) 25507 ady AVFRIRF e tils
) s S alls p o uu BY-tope \é--/\\//\\ > ,U ,5 45 Exploratory Study
35 8 o Vel i 2w s B 1S 0l

CIVA = VARA 0,08 tg b a0 (o O Va4-Ye op0i i lle dojo (Bl
O0 VE-10189 0505 thasgio a5 (5 M?"\VHﬁo/m} iy 4> (g

O o)1s same glis @ 5ls 5 Jaad BB 8 VE 51 a8 (6

(] (hes Lles g gy

cLaw! sole a..:)n 2 Gfél,iu plg pU Q|)5|.> -._;‘L'.h sae
| Lot s alell -
oo i #= Jl gl yolius! )
P9 6M|)OL‘;..:‘ -Y
L = { e e o (PGl e e |
| ylda Sluwl -Y
. Lokl S9pad g
Sk S35 s S5 fas B Y

3 Lol ol Aol 25
il Jol i Sl -0
s Bl el e
/%{ E= ol Jlyh e 5 090 e Slwl ——F




To
My loving family

Who has been a constant source of support and encouragement during graduate

school and life challenges and always loved me.



A

siria o8 Ol )y eaSiily Ly () sal i) ulid S 500 (g ey Adg) Wl calay)
dgria (5ihae aakli Sy laial ) Ciad el agh o ddliee il i 6 505 Aabipbl sdiu g3 3 aLd
e)“gs-“

C) Gl A pdllal g Giaa J g Gl sk aladl sy da 55 4Gl )y DlaEsT e
-l o Sl saldinl 350 an pedr 500 Oliine sleda 53 il ) ediiu) 0 e

s g 0 skl b S0 g i g by () (s 800 258 L 2 A Jan 8 58U Aliglly a7 st allhe @

LGl sadd 4_1‘)‘

iniia o8l y Al Lz jadie Ve 5 3L 00 35 LS Jiriea o8 G0 4 Glaie i) (ol S sie a4 o

. 2y ) A Gl 4 « Shahrood University of Technology » L 5 « 35,8l

O e Ve ) il ea gy I LAl Ay el gl aal Cans 43 534S (500 ) ol (5 sine (Bsis @
AR e e ) aalighly

5 Tl g o o ol (el (slgli L ) o203 5nse ) AS (535050 53 ¢ Al ol aladl Jal e 40K e

L Gl cﬁ&gb)éx\ d}m‘

ol saldinl Ly andly (e A i (il Sile SUal o )a 434S (53 )l ee BN cmbuleb o r'alA.I\ d;\)a 4_.315 RN e

LSl oAﬁu_u\.c‘)‘;\Lu\ aal d}..@\_gja.i\}-.a‘ LS‘)‘JJ‘J Saal
&b

9l sl

X G gl csdla

_9&)\‘}5\6)3‘5‘4.39\)&&4&1.3),\6QUS‘CJSLMQYLQA)QXQYW}}\@\&)&ALE#@E
Gl g5 5o omia s ds b Gallae o) | 28l e 35 LS Jiniea o85S 4y Blate (ol sad 45aLs ) jaga
3sd S3abg e e

..\J\_\GA.\ J\AA e )S.J OsN Ml—lu\él:l BLEEESY @L\.\ 9 cle ) J\ oaldtul




Abstract

Poetry is the oldest genre in literature that casts more substantial meaning than the other genres.
It briefly conveys thoughts, feelings, theories, philosophies, and universal themes and messages.
Understanding poetry is considered a challenge for many English-speaking people and certainly
more for EFL learners. This research explores the sense-making process in understanding poetry
in an EFL context through the Think-Aloud Strategy (TAS). Fourteen readers (5 male and 9
female) participated in this study. The teacher provided them with four poems and asked them
to read the poems out loud besides thinking out loud while making meaning of the line. They
were asked to verbalize their thought even if they were irrelevant. Their thoughts were coded,
categorized, and analyzed. The extracted codes include Life experience and universal concepts,
Culture-related Understanding, Religion-related Understanding, Gender-related Understanding,
and Tendency to focus on words rather than general meaning, Understanding vocabulary, and
understanding figurative language. In the end, these codes were categorized into three themes

Background knowledge, Inadequate reading strategy, and Comprehension problems.

Keywords: Sense-making, Understanding Poetry, Think-Aloud Strategy, Thematic Analysis
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Chapter 1

Introduction



1.1. Overview

Chapter one starts with the statement of the problem and continues with the purpose of the
study, the significance of the study, and the research questions. The study's limitations and
delimitations are discussed, and the key terms are defined in this chapter.

1.2. Statement of the Problem

Poetry is the highest and earliest form of literature or artistic writing. It is one of the oldest
forms of literature and the product of human imagination (Sekhar, 2016). The purpose of
poetry is to inspire the readers’ emotions and imaginations. However, reading poetry may
seem tedious, especially when it is difficult to understand its meaning. One of the fascinations
of reading poetry is deciphering, or perhaps it is better to say, solving the riddles within it.
Being able to search through metaphors allegories and find their meaning will move your
mind more and more, and it will act like a fascinating yet meaningful game. Due to this issue,
it may be necessary to read a poem correctly several times to understand better different levels

of its meanings, i.e., literal, allegorical, mystics, and moral.

There are some significant benefits for students who learn English through
poetry. The first advantage is improving their reading, speaking, and listening skills
rhythmically and pleasantly. Since poetry contains rhythmic words, learners would
learn about phonetics and sounds of phonemes by listening and locating rhyming
words. Poetry can also improve students’ knowledge of vocabulary. Moreover, poetry
improves students’ critical thinking. It makes them think beyond the written words and
the literal meaning and elaborate on the possible interpretations. Students must be
educated and encouraged to grapple with language and understand the denotative and

connotative meanings (Bailey, 2009; Kirkgdz, 2008; Deepa & llankumaran, 2018).

Above and beyond all considerations, reading and understanding poems is
crucial for the students who major in English Language and Literature. Poetry is a
complicated form of literature. To understand poetry, one should have a command
over the vocabulary, meaning or denotations, and the implied meaning of the words.



1.3. Purpose of the Study

The existing gap inspired this study in the body of research on how Iranian EFL learners make
sense of a complicated form of literature, i.e., poetry. This study aims to determine how students

move towards understanding poetry and the barriers to understanding poetry.

1.4. Significance of the Study

Understanding and comprehension are vital aspects of language proficiency. Understanding
poetry has been examined from different perspectives, and various theories have been given to
solve these problems. There are several factors influencing students’ comprehension such as
vocabulary knowledge, prior knowledge, and complexity of the reading text, environmental
influences, anxiety during reading comprehension, interest and motivation, decoding or word
recognition speed, and medical problems (Dennis, 2008; Wang & Koda, 2007). To understand
how students form their understanding and what almost all the possible barriers are on the
way of comprehending poetry, we need to know what happens in the minds of the readers of
poetry in the sense-making process. Think-Aloud Strategy is assumed to be an appropriate
and significant strategy that provides us with our desired information. This study can give
considerable outcomes since it indicates students' mentalities in the process of understanding
poetry to find problems and also their mind formation. Moreover, the current study may assist
teachers in rounding up their teaching materials and syllabuses. Teachers can design valuable

study lessons based on readers’ mind mapping illustrations.

1.5. Research Questions

In line with the purpose of the current study, the researcher will explore the sense-making
process in the Iranian EFL learner’s understanding of poetry. Therefore the following research

questions are proposed:
e How do Iranian EFL learners make sense of understanding poetry?

e What are the barriers to sense-making of poetry for Iranian EFL learners?



1.6. Limitations and Delimitations

The first limitation of my study is the unequal male-to-female ratio. Five men have responded in
comparison to 9 women. The second limitation of my research is the size and the level of the
sample; because of the restrictions imposed due to the pandemic disease of Coronavirus, only 14
participants could join the study from the intermediate level. Since poetry is considered a
complicated form of literature, this study would have had better results if it had been done on the

advanced level students.

This study aims to explore the process of sense-making in understanding poetry.
We have a few numbers of readers joined in this study. Their level of proficiency is
intermediate, with various ranges of vocabulary in this level that seemed to be a barrier to
understanding poetry. Therefore the students were allowed to use a dictionary when faced
with a word that they did not know the denotation.

1.7. Definition of Key terms

Sense-making

“Sense-making” and ‘“sense-making” may be pronounced and written the same and are based on
similar constructivist perspectives, but they are not the same. Two main ideas lead this discussion
when discussing individuals making sense of their world and environment. The first is
“SenseMaking,” as championed by Dervin and Nilan (1986), and the second is “sense-making”
by Karl Weick (1995).

Karl Weick, the “father of sense-making,” suggests that the term means simply “the
making of sense” (Weick, 1995, p. 4). It is the process of “structuring the unknown” (Waterman,
1990, p. 41) by “placing stimuli into some kind of framework” that enables us “to comprehend,
understand, explain, attribute, extrapolate, and predict” (Starbuck & Milliken, 1988, p. 51).
Sense-making is the activity that enables us to turn the ongoing complexity of the world into a
“situation that is comprehended explicitly in words and that serves as a springboard into action”
(Weick et al., 2005, p. 409). Thus, making sense involves - and requires - the expression of the
unknown because sometimes, trying to explain the unknown is the only way you can know how

much you understand it (Ancona, 2012).



Sense-making is defined by Klein, Moon, and Hoffman (2006) as “a motivated,
continuous effort to understand connections (among/between people, places, and events) to

anticipate their trajectories and act effectively” (p. 71).
Understanding Poetry

Poetry is a literary text in metrical form or patterned language. It can also be said as the art of
rhythmical composition, written or spoken, designed to produce pleasure through beautiful,
elevated, imaginative, or profound thoughts (Irmawati, 2014). Poetry cannot be defined because it
encompasses different subject matter, form, and effect aspects. Poetry is filled with meaningful
words. The meaning of words in poetry can be interpreted based on the various points of view and
readers' ability to solve it. That is why understanding how to analyze poetry is fundamental
(Irmawati, 2014).

Understanding poetry can mean considering the literal and virtual meanings in poetry and
determining how these two meanings interact and intersect. The readers of poetry should be able
to evaluate the subject and form of the poem, as well as its style and context (Taylor, 2021). In
sum, to comprehend the poem means to paraphrase the poem in your own words or create a few

sentences that sum up the poem's symbolic meaning and find out what the poem is trying to say.






Chapter 2

Review of Related Literature



2.1. Overview

This chapter reviews the related literature on the theoretical and the empirical studies on sense-
making, the process of how one structures the unknown towards a plausible understanding. This
part considers related literature on language learning skills and varieties of text types, i.e.,
science, scientific essays, narrative forms, poetry, etc. Moreover, the literature on understanding
poetry is reviewed thoroughly. In the end, the gap and the need for the present study are

presented.

2.2. Theoretical Perspective

There have been times in our lives when ideas have not made sense to us and when we have not
been able to help them make sense to our students. In what follows, theoretical perspectives for
sense-making are presented. Sense-making is a term introduced by Karl Weick, and it simply
means “the making of sense” (Weick, 1995, p. 4). It is the process of how we structure the
unknown by “placing stimuli into some kind of framework to comprehend, understand, explain,
attribute, extrapolate, and predict” (Starbuck & Milliken, 1988, p. 51). Sense-making is the
activity that enables us to turn the ongoing complexity of the world into a “situation that is
comprehended explicitly in words and that serves as a springboard into action” (Weick et al.,
2005: p. 409). Behaviors associated with sense-making include making connections to the real
world or lived experience, coordinating multiple representations, considering the reasonableness

of solutions, and treating the problem as a sensible one to solve” (Chen, 2008, p. 2).

"Sense-Making" is a label for a coherent set of principles and strategies to examine how
human beings assemble a sense of their worlds. Since sense-making is crucial to all communique
situations (intra-personal, interpersonal, mass, cross-cultural, societal, or international), it has
large applicability. In the maximum widespread sense, meaning-making (that's the focal point of
examine in the Sense-Making approach) is described as a behavior, each internal (i.e., cognitive)
and external (i.e., procedural), which permits the man or woman to assemble and design their

movement via time-space.



Making sense often involves gathering information, comprehending information, and then
using that comprehension to complete a task (Sharma, 2006). It allows leaders to understand
better what is going on in their environment, thus facilitating other leadership activities such as
vision, communication, and invention (Ancona, 2012). The goal of sense-making focuses more on
generating or understanding a claim than challenging it (Berland & Reiser, 2009, p. 193). Sense-
making can be considered in varieties of fields and studies. In business, it can mean learning
about shifting markets and new culture, politics, and structure of a new venture (Ancona, 2012). It
can mean figuring out why a previously successful business model is no longer working. Sense-
making often involves moving from the simple to the complex and back again. The move to the
complex occurs as new information is collected and new actions are taken. Then, as patterns are
identified, and new information is labeled and categorized, the complex becomes simple again. In
classrooms, a learner constructs and reconstructs a series of self-explanations that evolve, change,

replace one another, or merge into a new self-explanation (Kapon, 2016, p. 2).

A text is understood in part by the reader at a particular place in a specific time. When
literature is discussed in the classroom, understanding a text is also determined by engaging in
that discourse (Bender-Slack, 2010: 15). Understanding literature is not about making meaning
found in the text itself, but rather it is a creative action, a transaction between the text and the
reader that produces meaning (Rosenblatt, 1995). Bender-Slack (2010) discusses how gender is
intimately connected to literacy. For example, gender is inherent in language structures because it
is constructed as two dichotomous categories hierarchically arranged in relation to one another.
Gender with which we identify is such a powerful organizing framework that it affects how we

act, think, read, and respond to texts (Commeyras, 1999).

Sense-making can be considered in varieties of fields and studies. In business, it may imply
gaining knowledge of approximately transferring markets and new culture, politics, and structure
of a new venture (Ancona, 2012). It can imply identifying why a formerly successful business
model is now not working. Sense-making regularly entails transferring from the simple to the
complicated and returning again. The move to the complicated occurs as new statistics are
amassed and new actions are taken. Then, as patterns are identified, and new information is

categorized and categorized, the complicated turns into simple again.


https://onlinelibrary.wiley.com/doi/10.1002/sce.21452#sce21452-bib-0004
https://onlinelibrary.wiley.com/doi/10.1002/sce.21452#sce21452-bib-0042

In classrooms, a learner constructs and reconstructs a series of self-explanations that evolve,
change, replace one another, or merge into a new self-explanation (Kapon, 2016, p. 2). Research
indicates there are distinct approaches students join and integrate their thoughts throughout sense-
making. For instance, students might in all likelihood use analogies, metaphors, or conceptual
blends to facilitate connections among their previous knowledge and newly obtained ideas
(Brewe, 2011; Clement, 1993; Podolefsky & Finkelstein, 2007).

Odden and Russ (2018) claim Sense-making is an essential part of the process of studying science
through building and protecting arguments. They discuss argumentation typically can assist a set
of students “construct arguments out of claims and evidence.” Argumentation is how humans
make claims, construct explanations, and articulate their ideas, all of that is visible as key to

sense-making (Berland & Reiser, 2009).
2.3. Empirical Findings
2.3.1. Sense-making

Hutchison and Hammer’s exploratory study shows how all students’ discussions are grounded in
their everyday experiences and prior knowledge. They also illustrate how the class iteratively tries
to connect and reconnect their ideas about density to the presence or absence of air pockets to
make sense of physical phenomena. Other studies conducted to investigate sense-making in
science courses (for example, physics) used epistemic games (Chen 2008; Kustusch et al., 2014;
Tuminaro & Redish, 2007). Students were trying to construct an explanation that bridged a gap.
Then they were interviewed to explain their rationale for their decisions.

Calder (2018) found that close reading of the students’ essays indicated they were not
learning nearly as much as he had wanted them in the history course. He investigated TAS
(Think-Aloud Strategy) to find out the process of Students’ understanding of history. The
researchers presented students with documents concerning the Battle of the Little Bighorn; a
subject most knew little about. Students were asked to think out loud while making sense of the
documents. “With the tape recorder running, subjects read through the documents aloud,
verbalizing any thoughts that occurred to them while they attempted to make sense of the

historical evidence.
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https://onlinelibrary.wiley.com/doi/10.1002/sce.21452#sce21452-bib-0042

The results showed that underperforming students struggle less with historical thinking
than with reading itself. Some of the best meaning-making came from students who were steady
B and C performers in the grade book. For them, deep understandings seemed to evaporate when
they tried to wrestle their thoughts onto paper. The most significant competencies—reading
comprehension and prose writing—were shown by the think-Alouds to be sizable roadblocks to
demonstrating historical thinking. This finding led to changes in the course, such as shorter
reading assignments and new interventions to assist with writing. Prevost and Lemons (2016)
used an innovative written think-aloud to explore what is going on in students’ heads when they
confront the most common form of assessment in college biology classrooms: multiple-choice

problems about biology concepts.

In a series of studies with teachers, Marzano (2010) determined that summarizing
strategies have a significant average effect on students’ sense-making of academic content. The
summarization process entails relating the smaller thoughts in textual content to construct and
articulate standard knowledge of the textual content (Marzano, 2010; McCardle et al., 2008).
Summarizing has been shown to have useful outcomes on understanding the texts. When students
are instructed in summarization, they learn how to become aware of the primary ideas in textual
content and pass over extraneous information. They additionally learn how to generalize, consist
of ideas associated with the main idea, and take away redundancy. In addition, students are much
more likely to keep in mind the information and make meaning of the entire passage (McCardle et
al., 2008).

2.3.2. Understanding Poetry

To understand poetry, you must unpack it—examine each element on its own to discover what
a poem means. Poetry analysis examines the independent aspects of a poem to understand the
literary work in its entirety. Analyzing poems line by line allows the readers to break poems
down to study their structure, form, language, metrical pattern, and theme. It suggested reading
the poem and examining the relationship between the poetry and title. Then read it aloud and
listen to how the words and syllables shape the rhythm. Scan the poem, break down the
structures, and look at the details of this structure. Finally, go through the verse again.
Beginning with the first line, paraphrase each line (MasterClass, 2021).

11
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Background knowledge Provides readers with the information they need to make
their texts more understandable. Prior knowledge is more important in reading a second
language, and it helps the learners to understand and make sense of the passage
(Ghaderinezhad, 2013). This is because the knowledge and proficiency in a second
language during reading will interact with each other. Therefore, those with prior
knowledge can more easily overcome comprehension problems due to limitations in
language skills (Chia, 2008). Background knowledge helps students to guess or
understand what the poem means. If students have background knowledge, they can figure

out the poem's meaning and the poet.

Lazar (1993) sees and examines how the students make sense of a poem to
anticipate students’ problems in understanding poetry. He stated that since poetry
sometimes departs from linguistic norms, it may cause difficulty in the students’ sense-
making path. Another test students often have with poetry is understanding the multiple
ambiguities of metaphorical language - and many poems are rich in metaphors or other

figurative uses of language.

Different methods and strategies have been studied in understanding poetry:
Ramadhanti and Yanda (2018) had research on understanding poetry through the
cooperative learning model. They described a learning process of the inner and physical
structure of poetry understanding through Student Team Achievement and Division
(STAD) and Cooperative Integrated Reading and Composition (CIRC) cooperative
learning models. Sixty-three samples were involved in their experimental group, and they
were randomly selected and designed in two experimental groups. Experimental group I,
with a total of 33 subjects, was treated with the STAD model, whiles experimental group
I1, with a total of 30 subjects, was treated with the CIRC model. Two experimental groups
should complete a literary reading interest questionnaire in that research. After the
treatment, a poetry understanding test was given to the subjects in the two groups. The
results of data analysis showed no significant differences in the application of cooperative
learning models in poetry understanding. Both students with high and low literary reading
interest found the learning models helpful in improving their performance in

understanding poetry's inner and physical structure. Students with common literary

12



reading interests were motivated in the learning process as a result of the teamwork in completing

the poetry understanding tasks.

Hamiddin (2010) had research on using two-stay two stray strategies for improving
students’ comprehension of poetry. That study contains 23 students of the sixth semester of the
English department of FKIP at the Islamic University of Malang. They used a collaborative action
research design, consisting of four main steps: planning, implementing, observing, and reflecting.
That study aimed to apply a strategy to solve the problems in a poetry class, significantly
improving students’ comprehension of poems. The research finding showed that the two-stay two

stray strategy help students to improve their poetry comprehension.

Sebastian (2020) had investigated using songs as a springboard to teaching poetry and
narratives towards improved comprehension. The study aimed to improve and regain grade 8
students’ interest. 108 Grade 8 students participated in that study, and he divided them into
experimental and control groups with equal numbers and characteristics. The experimental group
exposure to songs as a springboard to literature lessons for seven weeks. The results showed that
the intervention material effectively improves learner performance in English 8, specifically, in
their understanding of primary figurative language and literature. The researcher recommended
that teachers, curriculum planners, and school heads consider motivation an essential aspect of

teaching and learning.

Stormont (2018) had research on identifying and clarifying instructional techniques that
improve comprehension and interpretation of poetry for students in Advanced Placement (AP)
English Literature & Composition. She described four instructional techniques that have been
shown to enhance the interpretation skills of high school students. Start with engagement: high
school students are typically disengaged with poetry and, because of that ant to build attention
and interest before delving into specialized vocabulary (Abrahamson, 2002; Bowmer & Curwood,
2016; Eva-Wood 2004). Educators’ experiences and research indicated that when English
teachers introduce poetry analysis, they should avoid starting with technical information, like
poetry terminology (Haaland, 2017; Jago, 2002; Lockward, 1994; Steineke, 2002). She said that
there are two effective techniques for engaging high school students with poetry, helping students

discover relevancy and personal connections to poems.

13



Encouraging students to develop relevant, personal connections to poems can be
difficult. Generation Z students are not in common with a Metaphysical poet from the
17th century. Bowmer and Curwood (2016), Haugh et al. (2002), and Porcaro (2003)
suggest creating relevance through pop culture. Bowmer and Curwood (2016) suggested:
“From Keats to Kanye: Romantic Poetry and Popular Culture in the Secondary English
Classroom.” Students constructed a remix of a Romantic poem with a contemporary song,
for example, Holy Thursday by William Blake and Same Love by Macklemore and Ryan

Lewis.

Although the poems create, a consistent and high-level ability was undoubtedly
questionable Still, students reported significantly higher levels of engagement because
they saw how the poetry of ideas and words they associated with the current field. Haugh
et al. (2002) and Porcaro (2003), with lyrics at the beginning of the unit, students will
bring similar success and connect and charm. Also, there are other ways to develop
personal relationships that do not rely on pop culture and music; for instance, Eva-Wood
(2004) used “think-and-feel aloud.” According to the think-aloud process delineated
within the section Understanding the capstone, that ultimately creates higher levels of
interaction and creates a lot of profound and correct interpretations of the verse forms.
Another approach is to make a journal of reader response (Bowmer & Curwood, 2016;
Haugh et al., 2002) that "collects” students' associations with poetry. However, an easy
question centered on personal answers, in the variety of the Rosenblatt reader (Lockward,
1994, Steineke, 2002) "What did you're thinking that regarding once being attentive to this
poem?" permit student choice.. permitting students to decide on a poem that may be
understood to allow optimum improvement, since this technique to extend student
involvement can rely upon (Abrahamson, 2002; Jago, 2002; Lockward, 1994; Steineke,
2002).As with most techniques, there are several factors such as appropriate age, maturity,
level of study, previous instructions, and more that teachers should consider when
determining a student's level of choice. For students who are younger or less confident in
their poetry skills, teachers can begin the selection process by presenting a limited

selection of poems (for example, ten to twenty in total) and allowing students to choose

14



the verses they like among the anthologists. React and study (Abrahamson, 2002; Lacord, 1994;
Steinke, 2002).

Carol Jago's article "From Part 1l: When Students Choose Poetry” (2002) offers an
excellent descriptive approach to allowing student choice in the study of poetry. Initially, she
gave students a free task: find a poem in the library that they wanted to share with the class.
Organically, questions were raised about the criteria, so the class collaborated on parameters
appropriate to the poem. Jago (2002) found that the overwhelming way, students are attracted to
Alice Walker. He took the cue and turned Walker's poem into the center of his poetry unit, which
delighted his students.

Encourage sensitivity to sensory imagery: Because poetry seeks to convey an experience,
it mainly stimulates the senses. Thus, encouraging sensitivity to the sensory image is naturally
associated with producing deeper poetry analysis (Abrahamson, 2002; Eva-Wood, 2008; Haugh
et al., 2002; Jones, 2004; Knapp, 2002; Lockward, 1994). Understanding and responding to
images allows readers to experience more "visceral experience" with poetry at the cognitive level.
This experience activates more neural pathways in the brain, which "increase readers' observation
skills™ (Eva-Wood, 2008, p. 573). Haugh et al. (2002) used image-based poetry to extract stronger
interpretations from their students. Jones (2004) succeeded by using the annotation method,
which included restricting images and analyzing patterns between them, while he asked his

students to "read like a tourist."

Practice writing poetry: Perhaps the most common approach noted withinside the literature is that
the students themselves recite poetry with greater intense analysis when reading (Bowmer &
Curwood, 2016; Gorlewski & Fogle, 2012; Haugh et al., 2002; Jones, 2004; Lardner, 1990;
Linaberger, 2005; Steineke, 2002). There are extremes when guiding students to write down
poetry, like poetry teaching approaches. The first approach includes a "Mad Lib" technique in
which instructors eliminate some phrases from an entire shape and students input their own
words, and the second one is "writing approximately every approach.” None of these extremes
turned into an excellent alternative primarily based totally on studies and teachers' classrooms.

Educators and researchers additionally referred to that the guidelines supplied flexibility in
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content material or shape turned into appropriate. Some without problems structure students by
developing imitations or poems to write down better imagery poems than Ezra Pound (Bowmer &
Curwood, 2016; Gorlewski & Fogle, 2012; Haugh et al., 2002; Jones, 2004). By writing the poem
itself, students organically find out the equipment that poets use concept, image, symbol, meter,
and greater to result in a deeper understanding, comprehension, and interpretation of elusive form.
To find out what happens in the mind of the readers while understanding poems, a Think-aloud
strategy is used. Poetry strengthens students' reading abilities by understanding its meaning. In the
next stage, their speaking skills are improved by presenting their ideas to other students about the
poem's meaning, moral value, or complex thoughts (Raisa & Rufinus, 2017).

Students have problems with understanding the poems. They read through the lines
and stanzas, but they cannot find a meaningful relationship between the words and realize
the poem's overall meaning; they just read it without comprehending the meaning. The
students know the denotation meaning of the words, but they do not find out their
connotation meanings, and it is assumed that it is where the problem starts (Kizilcik &
Salli-Copur, 2017).

Some elements are included in the poem, such as rhyme, rhythm, stanza, tone, and
theme, but figurative language is the most important (Raisa & Rufinus, 2017). According
to Perrine (1977), figurative language is broadly defined as any way of saying something
other than the ordinary way. It is more narrowly definable as a way of saying one thing
and meaning another (p. 116). The purpose of figurative language is to get readers'
attention and present ideas and imagination more fun. Figurative language not only
decorates poems and endows them with aesthetic value, but they also convey connotative
meanings and produce specific special effects, which enrich the texts and make their
definitions more precise and concrete (Ogunsiji, 2000, p.56). There are many kinds of
figurative language. Giroux & Williston (1974) classify the most common figurative
language into nine. Symbol, simile, personification, metaphor, hyperbole, litotes, and
metonymy. Alfianri (2018) found many problems in students’ ability to understand

figurative language.

Grisoni and Collins (2012) investigated sense-making through poem houses. Poem houses

are three-dimensional artifacts that combine visual interpretation with poetic text and hold special
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significance for the maker. They claim poetry and art into a dynamic combination, through
making poem houses, opens routes into learning by challenging understandings. Visual
interpretations with poetic text reveal hidden potential and add meaning. It is a helpful process in

adding meaning to previously constructed meaning.

2.4. Statement of the Gap

Sense-making has become a topic of increasing interest, especially in science education.
Numerous studies investigated the features of sense-making that focused on Science courses
(Chen, 2008; Kustusch et al., 2014; Tuminaro & Redish, 2007). It also has been studied as an
argumentation practice (Ford, 2012) in which students construct explanations and try to fill the

gaps and make sense.

Many studies have empirically documented the students’ sense-making through
observation, examination, and interviews (Danielak et al., 2014; Gupta & Elby, 2011; Hutchison
& Hammer, 2010; Kapon, 2016). They have provided a list of factors in this process by building
argumentation-based sense-making literature. Some scholars like Berland & Reiser (2009) chose
to interview students in pairs to encourage dialogue and critiques between the students. To find
out students’ sense-making of the literary text, spoken or written think-aloud is used to explore

what is going on in students’ heads in college biology classrooms (Prevost & Lemons, 2016).

On the other hand, reading poetry may seem tedious, especially when it is difficult to
understand its meaning. One of the fascinations of reading poetry is deciphering, or perhaps it is
better to say, solving the riddles within it. Many researchers have tried to find resolutions for
students to understand the poems better. They have used written tasks (Bowmer & Curwood,
2016; Gorlewski & Fogle, 2012; Haugh et al., 2002; Jones, 2004), visual aids (Grisoni & Collins,
2012), summarization (Marzano, 2010; McCardle et al., 2008) and providing explanations

regarding the figurative languages (Alfianri, 2018).

Although interviewing, questioning, and argumentation are the techniques used by many
researchers to find out students’ sense-making, it seems that these strategies might only be

beneficial for science courses that deal with logic. Some studies in this area involve relating the
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smaller ideas in a text to build and articulate a general understanding of the text through
summarization (Marzano, 2010; McCardle et al., 2008). Understanding Literature and
literary texts need an in-depth investigation. Poetry as the product of human imagination is
pleasing for many readers to read through, yet complicated and challenging to understand.
This problem is more in the case of EFL Readers and Learners. To find how EFL students
move towards understanding poetry, we need to see how they make sense of the words,
lines, and poems. Think-Aloud Strategy (TAS) provides an opportunity to find out what is
going on in the head of students while making sense of different texts. This work draws on
TAS, trying to find out Iranian EFL learners’ sense-making process. This strategy is

considered to reveal students’ understanding of poetry.
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Chapter 3

Methodology
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3.1. Overview

This chapter elaborates on the methodology of the current study. The explanation includes the
research design, participants and sampling, instrument and material, methods for data collection,
and data analysis.

3.2. Research Design

A qualitative research method was used to explore sense-making in Iranian EFL learners’
understanding of poetry. The research method was designed in a manner that helps to reveal the
process of students’ making sense or mind formation. Through TAS, students’ thoughts are

recorded while thinking out loud. Their thoughts are transcribed and thematically analyzed.

3.2.1. Participants

Through non-statistical sampling, a group of EFL graduate students in English Language
Teaching and Translation Studies was selected to participate in this investigation. Graduate
students in English Literature were excluded from this study due to their familiarity with the
poems. Therefore out of 14, fourteen students were selected based on their pertinent
characteristics. The participants included nine female and five male students aged 24 to 27. All of
the participants were native Persian speakers with intermediate English language skills. They
were instructed to choose a silent place at a convenient time, read the poems (see the poetry in
Appendix A) one by one, and think aloud while reading, grappling the meaning of the words and
making sense of the whole plot poem. The researcher explained to them how they ought to record
their voice while reading the poems and making sense of the lines. The researcher sent the poems
by email when the participants agreed to participate. The participants’ recorded voice was

collected and analyzed by the researcher.
3.2.2 Materials

The researcher provided four poems for the participants to read through. To
challenge students understanding of the poems, the researcher chose a variety of poems,

one with vivid images and similes, “There is No Frigate like a Book” by Emily Dickinson,
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“Metaphors” by Sylvia Plath, “Fire and Ice” by Robert Frost, and “In the Inner City” by Lucille
Clifton.

These poems were selected from Perrin’s Literature, Poetry. This book is a source of study
in the Simple Poetry course for sophomore students majoring in literature at the Shahrood
University of Technology. Thus it is a good choice for graduate students of English since they are
fluent in English. "There is no Frigate like a Book™" is a brief poem by Emily Dickinson. The
poem's speaker celebrates the power of literature, as no splendid ship has the power a book does
to carry people to another world. This poem uses many vivid images and challenges students’
visual imagery. Through this poem, the researcher would be able to find out the participants'

connection between what they read and understand.

“Fire and Ice” is a symbolic poem yet simple that allows multiple interpretations. This
shows how students draw meaning out of the poem and construe it. This poem is about the
earth’s destruction and the ending. The poet expresses how the world will end. Some people
believe that the world will be destroyed by fire, while others argue that it will be frozen. The
speaker is also hesitant and artistically brings ice and fire to symbolize the emotions of desire and

hatred, for both would destroy everything around us.

“Metaphor” is a riddle through analogies. Sylvia Plath is indirectly comparing her
speaker’s pregnant state to different objects. This poem narrates a gender-related experience. The
last one, “In the Inner city,” is written by a black American poet and deals with the socio-
economic and racial issues in the poet’s society. The participants would probably need some
contextual explanations to understand the poem better. Thus the researcher aims to see how the

participants make sense of unfamiliar yet universal issues.

3.3. Data Collection

Thinking aloud is possibly the most widely used technique for measuring processes (Blummer
& Kenton, 2014). The advantage of this method is that it delivers qualitative data and can be
applied to as few as one subject. Think-aloud can also be used to get an impression of problem

states.
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They asked students to talk about their thought processes after they created familiar problems for
historians. Memories of witnesses can be false; recollection is always imperfect. A natural human
desire to narrate one’s life is tidier, more linear, and more deliberate and purposeful than it was
(Calder, 2018: p. 114). However, think-aloud gives us data gathered in real-time as students
struggle to formulate problem-solving strategies, employ skills, and develop insights (Pohan,
2016). It helps students monitor their thinking as they read and improves their comprehension. It
also teaches students to re-read a sentence, read ahead to clarify and look for context clues to

make sense of what they read.

In collecting students’ verbal reports, this technique allows for a retrospective
approach. It slows down the reading process and will enable students to monitor their
understanding of a text. TAS opens a window to people’s active construction of meaning
and is a valuable strategy. The participants receive the poems one by one. Through TAS,
they read the poems and think out loud whatever comes to their mind when they make
sense of the poem and utter their thoughts in both Persian and English language. The

think-aloud session for each student lasts anywhere from 15 to 25 minutes.

With the tape recorder running, subjects read through the poems aloud, verbalizing
any thoughts that occurred to them. The subjects were instructed fully that they should not
fall silent and think aloud and elaborate on their ideas as they attempt to make sense of the
poetry lines. The researcher asked them to read the received poem in one sitting and send
their recorded voice to the researcher then they were sent another poem. In the end, the

tape recordings were collected and transcribed for analysis (see Appendix B).

3.4. Data Analysis

The researcher looked over the codes, identified patterns, and developed themes.
According to the thinking it exemplified, the analysis used to code each discrete
verbalization in the transcript. The whole sense-making process unveiled valuable
insights. The learners' experiences of the past, present, and future were mapped. Various
phrases corresponded to different codes. Each code describes the idea or feeling expressed
in that part of the text. As well as highlighting all the phrases and sentences that match

these codes, we kept adding new codes as we went through the text. In the next step, the
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repeated patterns were put together into meaningful themes. In other words, Initial codes were

identified and organized into thematic categories.

3.4.1. Coding Qualitative Data

The first step is familiarization, to get to know the data, which is the first step in thematic analysis
(Braun and Clarke, 2006). It is essential to get a thorough overview of all the collected data
before analyzing individual items. In this study, the transcribed audio of the students was
collected through thinking out loud strategy while making sense of the poetry lines goes to the
second step, i.e., Coding. Coding means highlighting sections of the texts, usually phrases
sentences, and coming up with shorthand labels or “codes” to describe their content. Most types

of qualitative data analysis share the same five steps:

e Prepare and organize the data, which means transcribing the recorded audios.

e Review and explore the data, which is to examine the data for patterns or repeated ideas
that emerge.

e Develop a data coding system that is to establishes a set of codes that can be applied to
categorize the data.

e Assign codes to the data.

o Identify recurring themes. Link codes together into cohesive, overarching themes.

3.4.2. Turning Codes into Themes

The whole sense-making process unveiled valuable insights. The learners' verbalization of their
thoughts while making sense was mapped. Verbalized thoughts and phrases corresponded to
different codes. Each code describes the idea or feeling expressed in that part of the text. As well
as highlighting all the phrases and sentences that match these codes, we kept adding new codes as
we went through the text. When readers engage in the reading and understanding poems, they go
through several stages of interpretation which are categorized and listed below. In Figure 1, the

process of turning codes into themes is illustrated.
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3.7. Ethical Issues

The researcher wholly notified the participants about the nature of the inquiry before gaining their
consent to attend this research. The researcher assured the students that participating in the
research is optional not to place undue pressure on the learners to participate in the research. They
were also offered opportunities to put forward their questions about any aspect of the research
prior to their participation. The participants' right to withdraw and anonymity were the most
critical ethical issues considered in the current research. Finally, participants were ensured that
their anonymity was protected. In order to protect their anonymity, the participants were also

assured that their comments would not be traced to their identity.
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Chapter 4

Results
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4.1. Overview

In this chapter, the results related to the research questions are presented. The research questions

are:

e How do Iranian EFL learners make sense in understanding poetry?
e What are the barriers in the path of making sense toward understanding poetry by Iranian

EFL learners?
4.2. Background Knowledge

A significant amount of data, or the recorded thoughts, is based on the participants’ own life
experiences and upbringing. The participants try to make sense of the words and the poems in
general by making a connection between their background knowledge from different
perspectives: their life experience, culture, religion, and gender.

4.2.1. Life Experience and universal Concepts

The life experience and the knowledge that the readers bring to a text play a significant role in
their interpretation of the text. The first stage of interpretation, which is found in the study of their
thinking out loud, is recognition and recall. In the first step, readers extend and generalize their
experience to the text's words, ideas, structure, and purpose. They think out what the author

means. Then they try to connect their own life experience to that of the literary text.

S1: Because we had to bake bread during our quarantine, we saw these things up close
that the longer the bread dough remains, the more it swells.
The idea of gradual swelling of the dough is the reader’s recent experience which assists the

reader in interpretation of swelling in pregnancy in the poem ‘Metaphor.’

S11: I remember watching teaser advertising books to read in my childhood. | saw people

riding books and flying around. It means that the book can take us into dreamlands...
Students use an analogy to build an explanation. The above illustration, provided by S11, is on
the poem ‘There is No Frigate like a Book. This poem is full of explicit images, and it describes
how reading literature transports people to glorious new places in their minds and hearts. The

student connects the previously seen images and the image created in this line. The image of
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people riding books provides the literal meaning of the books as the means of transportation,
which is linked to what is written by the poet.

S5: Well, here, when I read this sentence, | remembered those places in the uptown of
Tehran. When | would go out late at night, I remember those scenes that are the same
silent nights and straight houses like the dead and tall houses and the life in the city as it
is now. It comes to my mind that he is describing an uptown lifestyle.
The universal concepts are pretty familiar to the readers, like different social classes. High-class
and low-class people in the society and their lifestyles are known to several cultures. In the
interpretation of the poem ‘In the Inner-city,” the S5 moves from the familiar concept to
understanding the text. The readers recognize meaning based on some universal social-cultural
events. This short poem contrasts perspectives of the places where two different societal groups

live. The whites’ houses are lifeless places that have no particular appeal.

S4: The implication that I deduce from this poem is that perhaps like all big cities in most
parts of the world, including Iran, the rich people’s houses are much larger; the family is
much smaller. Impoverished people living in small homes with a large population in slums
are happy. Rich people’s houses are ghost-haunted, while the poor are so glad.

The poet prefers to stay where she is, downtown, referred to as "no place,”" and be happy. Thus

the same connection can be seen in the record above.

4.3.1.2. Culture-related Understanding

In the process of understanding poems, readers explore the cultural context. They try to analyze
the structure and investigate the social issues and concepts. Sometimes, the readers compare the
text to other familiar texts they have already read. The following example is one of the reader’s
statements on the understanding of the poem ‘There is no frigate like a book” while trying to

make sense of the overall meaning of the poem:

S6: We had almost the exact text at school. | remember we were told that we could travel
everywhere by reading a book. Reading a book like Shahnameh takes us to that time, and

we can be with Rostam and Sohrab with our imaginations and mental illustrations.
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This shows how readers connect their cultural knowledge and understanding of the poems. There
IS no horse as swift as a page of lively poetry. Even the poorest people can travel this way. They

can live at the time of great heroes and warriors.

4.3.1.3. Religion-related Understanding

The participants tried to understand the lines and the overall meaning by correspondence to their
religious background. They recognize religious themes and references in the poems and try to
make sense. The following examples show how religion-related understanding helps the readers

to make meaning.

S5: | think the meaning of this poem is about the end of the world because it talks about
fire and the destruction of the world.

S7: This poem (fire and ice) is all about the resurrection and the hereafter and the end of
the world, and the poet believes that the world should be filled with fire and prefers fire to
ice. However, in our religion, | think the world will end with a severe earthquake and the
destruction of the whole earth.

S9: He is talking about the resurrection and the end of the world, and this poem reminded
me of the Qur'an class where the teachers described the resurrection.
In the poem “Fire and Ice,” the speaker weighs up two different scenarios for the end of the
world. Some people think the world will end in fire, whereas others believe the ice is more likely.
This concept is what the students find familiar in relation to their religion. They quickly connect
what they have already known about the end of the world. Sometimes, the sense-making process

seems to go further and beyond the actual meaning.

4.3.1.4. Gender-related Understanding

The investigation of the readers’ saying reveals that the students’ gender helps them understand
the poems' meaning. In our research, we had 9 female and 5 male participants. The following
examples are the sentences that showed how all female participants grasped the overall meaning
of the riddle that was a familiar feminine experience. The following excerpts are the female
rehears thinking out loud while making sense of the poem ‘“Metaphor” by Silvia Plath.

“Metaphor” is a metaphoric poem written by Sylvia Plath. This poem has some related feminine
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interpretations. The poet talks about the difficulties and the burden of pregnancy and her own
experience. Male participants have differently interpreted this poem. None of the five male
participants extracts the general meaning and image. The following lines represent how they

made meaning of the poem.

S13: There is a riddle with 9 words, and | think I could guess what. The poet gives us a
series of clues to understand the riddle. Who is the poet? Maybe a woman. The poet says |
am an elephant. | think the elephant is a metaphor for pregnancy in literature. I am
pregnant. As you know, pregnancy is pregnancy, and it has 9 words and 9 months in total.
| understood this from this poem.

S7: This poem was about a riddle with 9 parts or words. Something trapped inside
something else ... that grows bigger every time, like dough. | cannot say precisely what it
means, but | think it talks about a pregnancy that takes 9 months. The fetus or unborn
baby grows in 9 months of confinement in the mother's womb.

S8: It seems that the poet is describing herself over a period of time, and this description
explains what happens over a period of 9 months. This line reminds me of how a woman
becomes a fat person in nine months. | think it depicts pregnancy and given the words in
this poem.

S10: Let's put all these together and bring those 9 parts together. We understand that he
is talking about women's pregnancies that last for 9 months, and in recent months he has
had the same feeling that they are very heavy.

S14: The poet gives us a series of clues to understand the riddle. For example, she says |
am an elephant; the elephant I think is a metaphor for pregnancy in literature. 1 am still
not sure. Furthermore, she says | am a cow that eats a calf. She is pregnant, | doubted
from here a little, and when she said | was a watermelon between two ivies, | felt like she
describes pregnancy.

S2: The poem wanted to tell us a secret that I, unfortunately, did not understand so much
that it was as twisty as ivy. It had 9 syllables and 9 empty places in the crossword puzzle.
It is like an elephant, like bread with much other fat and huge images. Whatever it is, it
has a huge physique. Maybe it is the magic lamp Genie. | do not know!

S3: To sum up in a few sentences, he talked about something big, round, and huge. Maybe
it's edible because he only described it with food. Perhaps it's a creature | do not know. It
could be an animal because it pointed to a cow, but this poem was generally difficult.
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4.3.2. Inadequate Reading Strategies
4.3.2.1. Tendency to focus on every word rather than general Meaning

Students tend to focus more on the meaning of each word alone instead of following a natural

process of meaning extraction from the whole line or poem.

S3: an elephant, a ponderous house. An elephant and a big house? What does it mean? |
do not understand.

S13: Nor any Coursers like a Page of prancing Poetry. Of prancing poetry, what does it
mean here?
The above examples S3does not relate the earlier lines with the image of an elephant or the image
of a big house. In another example, you can see how S13 could not make a meaningful
relationship between the words of Coursers, prancing, poem, and pages of the book to generate
the idea of how rhythmic lines of a poem written in a book is compared to a prancing horse.

S7: This poem is all about the resurrection and the hereafter and the end of the world,
and the poet believes that the world should be filled with fire and prefers fire to ice.
However, in our religion, | think the world will end with a severe earthquake and the
destruction of the whole earth.
This example shows how students interpret the lines separately and do not generate overall
interpretations. This is an interpretation of the poem “Fire and Ice.” The poet, in this poem,
represents fire and ice symbolically for desire and hatred in mankind. The poet mentions the
words of desire and hatred, yet S7 cannot make a connection between the objects and the
concepts. The poet describes his view on the world's end by two excessive emotions of desire and
hatred.

4.3.2.2. Summarizing and re-reading

The summarization process involves relating the smaller ideas in a text to build and articulate a
general understanding of the text. Some of the readers in this study tried to have post readings (re-
reading) and summarization of the whole poem to better understand the poem's meaning. The
recorded voices show that they make sense of the details when summarizing the poem or re-

reading it.
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S11. | re-read the poem from the beginning. Since the poet says it is 9 stages, | feel that it
refers to pregnancy, | will not repeat it, and her poem was challenging.

S7. If 1 want to summarize the concept here, maybe he refers to the book's power, which
has the power to take us here and there with all kinds of stories, writing styles, and
knowledge.

They learn to identify the main ideas in the poems and leave out extraneous details. They also

learn to generalize, include ideas related to the main idea, and eliminate redundancy.

4.3.3. Comprehension Problem

4.3.3.1 Understanding Vocabulary

Here are some examples of sentences that students said when faced with challenging words:

S6: Nor any Coursers like a Page of prancing Poetry. Is prancing the same in meaning as
prank or sense of humor? Does prancing mean to mock? What is prancing? | reread this
poem, but I did not understand much of it, and I do not understand what it says.
Students usually lookup up the Persian equivalents of the words. The word prancing is translated
as humor (Shookhi) in google translate. The first step students take in finding the meaning of the
words is to look up the dictionary and find out the Persian equivalents of the vocabularies. This
more likely provides them with inadequate or improper denotation, leading to some

comprehension problems.

4.3.3.2. Understanding Figurative Language

The analysis of students thought shows that how students understand figurative language:

S3: 1 do not know what tendrils stand here for a watermelon floating between two
tendrils. Let me check the meaning. Flowers of ivy! Why did the poet abruptly move from
something big like an elephant to watermelon? What is the relationship between these
images?
“Metaphor” is a metaphoric poem written by Sylvia Plath. This poem has some related feminine
interpretations. The poet talks about the difficulties and the burden of pregnancy and her own
experience. Male participants have differently interpreted this poem. None of the five male
participants extracts the general meaning and image. The following lines represent how they

made meaning of the poem.
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Watermelon and elephant are images used by the poet to compare her physique and shape. They
are metaphors that stand for a pregnant lady. Delicate women’s legs are compared to tendrils, and

watermelon stands for the big belly.

S9: | have eaten a bag of green apples; | do not know the meaning behind this sentence. It
is a cow that has eaten a bag of apples.
In Metaphor, Sylvia Plath has used many images to show and represent a pregnant woman’s
physique and feelings. Many poetry readers cannot recognize simile, metaphor, personification,
symbols, and other figures of speech. In the modern age, reality prevents poetry readers from

visualizing the images and trying to recognize the imageries in the poetry lines.

4.4. Irrelevant Comments

The recorded voices included many irrelevant comments to the sense-making of the poems. These
comments come primarily due to the readers’ internal and external distractions. These distractions
included the words related to their study space, warm or cold temperatures, personal problems,
and worries that made them uncomfortable and unable to concentrate. These comments are
excluded in this study because they are relevant to the meaning-making or sense-making of

poetry.
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Chapter 5

Discussion and Conclusion
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5.1 Overview

The final chapter summarizes the study's findings regarding sense-making in understanding
poetry. This chapter discusses how the current study either supports or declines the findings of
previous studies in the field. It presents pedagogical implications and recommendations for

further studies, and in the end, the study is concluded.

5.2. Discussion

In the procedure of sense-making, readers structure the unknown with the aid of using setting
stimuli into a few sort of framework to comprehend, understand, explain, attribute, extrapolate,
and predict.It often involves moving from the simple to the complex and back again. Several
research has stated effective results of background knowledge and cultural familiarity on reading
comprehension (Alptekin, 2006; Steffensen et al., 1979) and vocabulary learning (Pulido, 2003/
2004).The results and the findings of the current study also revealed that certain words in
authentic texts with more culture, religion, and gender-related familiarity help readers achieve
better comprehension.

More relevant to our study, they demonstrated that when students are familiar with
cultural norms, they better interpret the text than when they are not. Further, in unfamiliar cultural
norms, students tend to refer to their cultural properties, which results in poor interpretations of
the text. Life experiences and universal concepts listed under the theme of Background
knowledge are vital factors in understanding the poetry lines. This result has been widely
discussed in other research and studies done by many scholars (Ghaderinezhad, 2013; Fisher &
Frey, 2009; Kamil et al., 2008) but rarely considered in practice. The result of the current study is
in line with the studies' use of background knowledge in students' understanding of the poem.
Background knowledge helps students to guess or understand what the poem means. Students
make a relationship between their prior knowledge and the information provided in the text. It

enables them to figure out the poem's meaning and the poet.

Life experience is a theme extracted from the readers’ thoughts in this study. In

line with some results obtained from the studies by Abrahamson (2002), Bowmer and
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Curwood (2016), and Eva-Wood (2004), helping students discover relevancy and personal
connections to poems improves their understanding of the poems. Similarly, Porcaro (2003)
suggests that creating relevance through pop culture can benefit students’ understanding, which is

in line with the current study's findings.

Gender plays a decisive and irrefutable role in the readers’ mind formation. In the current
study, students respond to texts differently according to their gender, which seems to be in line
with the studies done by some scholars who argue that gender is a powerful organizing
framework that affects how we act, think, read, and respond to texts (Bender-Slack, 2010;
Commeyras, 1999). We show how gender is intimately connected to literacy. For example,
gender is inherent in language structures because it is constructed as two dichotomous categories

hierarchically arranged in relation to one another.

In poetry reading comprehension, lack of information on poetic devices is indicated in the
close reading of the readers’ thoughts. To understand poetry, you must unpack it and examine
each element on its own to discover what a poem means. Analyzing poems line by line allows
the readers to break poems down to study their structure, form, language, metrical pattern, and
theme. The students’ lack of familiarity with poetic devices is a barrier to understanding the
poem. Read it aloud and listen to how the words and syllables shape the rhythm. Scan the
poem, break down the structures, and look at the details of this structure. Finally, go through

the poem again. Beginning with the first line, paraphrase each line (MasterClass, 2021).

Some elements are included in the poem, such as rhyme, rhythm, stanza, tone, and theme,
but figurative language is the most important. Figurative language is broadly seen to be a
problematic point in understanding poems. It is more narrowly definable to say one thing and
mean another. Symbol, simile, personification, metaphor, hyperbole, litotes, and metonymy.
Close reading and thematic analysis of the students’ thought reveals their challenge while making
meaning of the line, which attest to the previous research done by Raisa and Rufinus (2017),
Perrine (1977), Ogunsiji (2000), and Alfianri (2018). They similarly found many problems in

students’ ability to understand figurative language.

The current study is in line with the research done by Lazar (1993). He examined the

student’s problems in understanding poetry and found that since poetry sometimes departs from
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linguistic norms, it causes difficulty in the students’ sense-making path. Students often
have difficulty with poetry in understanding the multiple ambiguities of metaphorical
language. Our findings show that when students re-read a sentence and look for context
clues, they understand what they read. This is also in line with previous studies reviewed
in the literature (Block, 2004; Merchie and Keer, 2014; Oh et al., 2013; Vaezi & Alizadeh,
2011; Ericsson & Simon, 1993).

The recorded readers’ think-aloud analysis revealed that students lack adequate
reading strategies, especially in poetry reading. In understanding poetry, it can be seen that
readers find the meanings through summarization. Moreover, some readers miss the
meaning of the lines because they tend to focus on every word rather than general
meaning. Similarly, in a series of studies with teachers, it is shown that summarizing
strategies have a significant average effect on students’ sense-making of academic content
(Marzano, 2010; McCardle et al., 2008). Therefore students should probably be instructed

in summarization.

5.3. Pedagogical Implications

The result of this study can play a role in teaching literature. Teachers can improve students’
background knowledge before they start teaching. On the other hand, she\he can build knowledge
about the lesson and then teach the poem. Furthermore, it can help students relate to the cultures
and religions to understand the poems easier and better. This study has represented the students’
mind formation while making sense of the poetry lines. It shows how students lack knowledge of
good strategies for reading poetry. Teachers can also identify the practical strategies students use

while understanding the poems.

5.4. Suggestions for Further Research

Further research is needed to measure other aspects of learner thoughts. Empirical studies with
more participants and a roughly equal proportion of men and women are recommended. The
result of this study suggests that the concept of men's and women’s thoughts must be separately
on four models to biological differences, linguistic, and cultural analysis to be re-examined to

evaluate their usefulness. Some studies indicated that via writing the poem itself, students would
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discover the tools that poets use concept, image, symbol, meter, and more to lead to a deeper
understanding, comprehension, and interpretation of elusive form. Therefore, finding out the
mind formation or sense-making process while writing or re-writing poems can provide valuable

results to the literature.

5.5. Conclusion

Thematic analysis of the students’ sense-making showed that background knowledge is beneficial
in students’ better understanding. Access to and creation of background knowledge provides
significant support for comprehension. In the sense-making process, students in this study
connected their culture and religion-related knowledge and the concepts presented in the poems.
This connection helped them to understand the poem better. In the Fire and Ice poem, most of the
students said that the poem is about the end of the world and because they have religious and
cultural backgrounds, they understand the poet’s philosophy and message. For example, when
one student said something about the new amounts of money that she took from others when she
was a child celebrating Nowrouz, she makes a cultural relation, and within this, she guesses the

meaning.

The comprehension Problem is an extracted theme in the current study. It seems that it
stems from students’ inability to understand vocabulary and figurative language and follow the
whole meaning. When students face the novel words, their first strategy is to look up the
dictionary and find out the Persian equivalent of the vocabulary. They do not concentrate on the
possible meanings and immediately pass that line. Due to the straightforward language of the
poems, when they do not understand one line of the poem, they do not understand the rest of the
poem. Some students become frustrated when confronted with a complex word that they do not
know what means. Breaking the task into small sections is an excellent way to deal with complex

study tasks.

Hidden meanings of words are the most challenging part for students while reading a
poem. Sometimes in poems, the poets write or say something but mean something else. For
example, in the metaphors poem by Sylvia Plath, the elephant is a metaphor for pregnancy. So the
hidden meanings are sometimes difficult to guess for some students.
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Some learners tried to make sense of the lines via summarization and re-reading.
These strategies proved to help overcome comprehension barriers. Summarizing has been
shown to have beneficial effects on reading comprehension. Thus, students should
probably be instructed in summarization and some post-reading activities. Through these
strategies, they learn to identify the main ideas in the text and how to leave out extraneous
details. In addition, they also learn to generalize, include ideas related to the main idea,
and eliminate redundancy. Teachers should model and explain comprehension strategies,
have their students practice using such strategies with teacher support, and let students
know they are expected to continue using them when reading independently. Such
teaching should occur for as long as required to get all readers to use the strategies
independently.
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Appendix A: The Poems

The following poems were given to the participants to read and think out loud while make
meaning of the words and lines.

There is no Frigate like a Book

(By Emily Dickinson)

There is no Frigate like a Book

To take us Lands away

Nor any Coursers like a Page

Of prancing Poetry —

This Traverse may the poorest take
Without oppress of Toll —

How frugal is the Chariot

That bears the Human Soul —

Metaphors
(By Silvia Plath)

I’m ariddle in nine syllables,

An elephant, a ponderous house,

A melon strolling on two tendrils.

O red fruit, ivory, fine timbers!

This loaf’s big with its yeasty rising.
Money’s new-minted in this fat purse.
I am a means, a stage, a cow in calf.
I’ve eaten a bag of green apples,

Boarded the train there’s no getting off.

In the inner city

(By Lucille Clifton)
48
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in the inner city

or

like we call it

home

we think a lot about uptown
and the silent nights

and the houses straight as
dead men

and the pastel lights

and we hang on to our no place
happy to be alive

and in the inner city

or

like we call it

home

Fire and Ice
(By Robert Frost)

Some say the world will end in fire,
Some say in ice.

From what | have tasted of desire

I hold with those who favor fire.
But if it had to perish twice,

I think I know enough of hate

To say that for destruction ice

Is also great

And would suffice.



Appendix B: Students’ Recorded Think-Aloud

The readers think aloud, and words were recorded and transcribed. The following texts represent
the data for this study. Students 1 to 5 are male participants, and 6 to 14 are female readers.

Student No. 1.

There is no frigate like a book

s CUS SO and AL IS (e L frigate g2 )l s sthere iSno ¢ 45 4 aaglie 45 (5 i O )

To take us Lands away
SR Ol ASae ) 5 el GUSAS Hshailer |4l ) ghaie SES Gaa ) e I ¢ (ol ) DV ASG 50 5ol s JleaS
oon e Gl s Llig) e 4y 5 pl A sine pa IS

To take us Lands away
i o QS (5 )5 0 (n Al o B Bl 50 sl G Sl 5 dala 81 el man 480

Of prancing Poetry —

Alald a8l 5 0 =l SO 4dbprance e 42 <4 prancing X a8l 50 el SQ )

This Traverse may the poorest take
sy e o) s e e ) ) b he il e Gt pdy Sl (5 a5 4S G (5 i S o) B
AL 4381 4 e a5 a8
Without oppress of Toll —
pay toll4S b (Al G ) se () e 43l 48l Hlle b 43l 4831 o) se Rl 0 g 4a i 45 (s 45aa
S Ol aa i ) ge z AS G (5 )L ¢ il se Dala yydals ) ped ¢ 2 gl
How frugal is the Chariot
4l ) ah g i O o @Bl g5 (e S e () A e i 4Be
That bears the Human Soul —
S Jie ) aal 23 5ie AS Gt G Gl sgde WL el | Adine (o i (50 sl Lol Ll o )l ilisa JlxaBears
A5 Jiie 94 Jas Giasa Ladly 50 o) gl 755 ) 4l ) S Jie sk
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Metaphors

I’m ariddle in nine syllables,

T L il a9 0 e Lere S e ¢ 4l Gie see Lere Laiy) 2SS (g
An elephant, a ponderous house,
Maia) &5 5 dlae L Jie S 50 dd S

A melon strolling on two tendrils.
2 AL S i) shaie Al ¢ 4 (e sgda tendrils ) L Usd 43 0ab odmn L oad strolling 4S ¢! o oA SO
A saldiud 4alS () (6 5y 5LES
O red fruit, ivory, fine timbers!
4S5l Vs Cote d'Ivoire (See zle dalu 4 . Cote d'Ivoire ¢ aslil zle Jalu 3l iVOry ¢ 38 s o 50 Sy
Dl s ada g (g st aa (35S 6) p 52 Sotimber ¢ Fine timbers aisamd jod b o (5 sl
455 finishing 4S Gl 5 48b 21l siae o 3y sla )l 5 W 455 Ylaial (e sede fine timber . G (e seda
450 4 gl pa m(ﬁa‘;\s 9ol
This loaf’s big with its yeasty rising.
its yeasty L L5 <SS ol b &3 0 ol This loafs big . s cn) 438 jaia cangdy ol siae (0 4S (5 ea
Al X pdae b a3 585 die Ladaal ja osi sla jeda 5. Cud jeda psede 4 aBl5 2 yeast ¢ rising
il e s 3L ¢ ol jadie 05) 31 e 4S (08 K ) iy Sk b B35 058 0l 20 Ol e see
Money’s new-minted in this fat purse.
ABh paS JercaSas G o) (e seie AL Gl ala 5 Bla Jgp @S ol 048 gl J Jie
I’m a means, a stage, a cow in calf.
0% Caad (S & G 534S (58 G L it ala jo S0 o sgde e G Adinai 48 580k O e o sede SO (e
I’ve eaten a bag of green apples,
st o )l casgledn 5 o W e ) (6] Ay SO a3 ) 5A (e

Boarded the train there’s no getting off.
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or
like we call it

home
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happy to be alive
o) 021 ) 48 allad &

and in the inner city
or
like we call it

home
) Fae i g Ghan) L 4S (5 es Jals
Fire and ice

Some say the world will end in fire,

Some say in ice.

ATl Miee (5] 3o Sy i Al 0 AiSan (Ko ab W dany | o ) Lia (glgi) ¢ Lia 4S ) afina A
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From what | have tasted of desire
| hold with those who favor fire.

) L Lia anie aBDle 48 Jtua (e o) 4% () 50 (e sk ABDle e 4S desire Llad ) ad S il (e aSandl )

s plad
But if it had to perish twice,
Ay 1SS s o) 8 Jlae (s R) Cuald (31681 Gl (L Dl 52 4 3500 Al iy had to S) o)
I think 1 know enough of hate
To say that for destruction ice

G s adan) 540 25 0 g A4S 854S 5 )y i IS (5 0 3l 434S aiSe S (e 4y 3500 Sl sa aS Al ) B K1 4Se
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And would suffice
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Student No. 2.

There is no frigate like a book

There is no Frigate like a Book
To take us Lands away
SaSls alid als (¥ s L 4800 sl iy Jia 550 slala 4o yu (B2 5A L g le U ot QIS (S5 Jie (AES n
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Without oppress of Toll —
(s Gl () 9o 43 ad i sl a0l 5 ot el o aa Al (5l 23] (5] (g ded (5] 0 St = A S du ()
O3 o 63 L 8l Aa 5 A
How frugal is the Chariot
That bears the Human Soul —
cheap (L 43 su s dale 4y 5 a s sl 1 543500 daa (B0 A L 5 Gl 7 5,5 48 (5 3 Jlsil 250 dala

JRGATNY.§

Metaphors

I’m a riddle in nine syllables,

T aegd Al e aS 5 ol B0 T D) SQ e

an elephant, a ponderous house,

Lo o833 31 Cp) S ¢ e i€ 03 Sz s e (o3 ol 523 PONCEIOUS (sine (0.5 33 (5 4 s S
i aalie (8 (5 45 G 5 U S (5 010 4g b s J8 S 4 4l
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a melon strolling on two tendrils.

558550 Ll (e 3 A3 a5 03 S HR (i S8 S R tendlrils Lise o 4S (sl 43l saia Lo 3 3 S
o) Jles

O red fruit, ivory, fine timbers!
This loaf’s big with its yeasty rising.

2 G Gile e sls st se sl LIl cdizle a8 Ja s e s Sy

535 (5 habia (5 55 a8 ) s jae 0 55 Ainad (e Sy lale Adfine (a8 K ) el aS (i peda L S iy S
_Jﬁﬁ&\ﬁéd_)ﬁ?.b)\d

Money’s new-minted in this fat purse.
I’m a means, a stage, a cow in calf.

450 g (3o 5 a3 4ed dhe g5 o and Ll O sal gy (S (5 534S 5 sl U ol Sy s sl Uy
o dad A | e ol ab Al K4S (5 8 Sustage <o s Line S (e L e (550 48 4S 4Kl ()

I’ve eaten a bag of green apples;
Boarded the train there’s no getting off.

?Q)émbﬁc‘)bme‘)u‘)\y_émb‘)\ﬁ‘;%m\é\stg‘)u‘)dj_dlsduL._\..).uj\ bagc_i_a(‘;&_)_,;u.n

G U Sa Jie sy 0 gy omd O 4S A8 s Alliulie (e 4S A sagdy Le 4y 5 (51 S Q52 =l

M@)ﬁ_&”Jé\%du)ﬁ&d\.cd\_.\mo\jdh@dhw\\!h,n)b ‘_A\A'Lgo\.'a)iu"\dji;dlqj&ﬁh

aisaai 4dl sala ¢ 1a Jse ald | ek (ElSs

In the inner city

in the inner city
or
like we call it

home
i) alas (20 e (5 A Lo et AdsA ariSue (ilaa L a8 Jla b el 0

55



we think a lot about uptown
and the silent nights
and the houses straight as

dead men

> 9 Uhed ya s el Yhdy 5 i (S0 Hed mly Dl W) W) axiSae S8 5ed Yo 4y Jla faS Le ) (i shie L
by g gadAlaaby plales g oudISL des G i Hed Y | Sl ol ali 4 23S S8 (e (A 9 () A
JUigh 5 21iSe laa 5 judn oS 5ila Ao biaa oS ot (5 jluan dad el (b Slie Qi 25, L) 5 03 S Camaa

5802 ye 2 pe S Jle il i) 4S (b A 4 Do S ag g (o 5 A AL i s Vb (s 2iSe 5 b
T S ) il 6 e 3 je JlaaS ol 48sa 2y die HlaiaS ol | aisn

and the pastel lights
and we hang on to our no place

happy to be alive

LA}e.l\:\ﬁ\dl_\u).\el\ﬂd\é)‘)y?sg?my)Q}i.uk.\ujcdfi),qAudhujuhu\do}\oj\‘tﬁ)yéd‘u%ay@
4 vl 335l N0 place cul b s sies 50053 el T s () sed Ul a8a o) 02 ) 4S aallali g2 5 jed (il (g eb (30353
Gilay

and in the inner city
or
like we call it

home

Al 453 ) alla 45 piSsn Ham L kS a5 S5 50

Fire and Ice

Some say the world will end in fire,

Some say in ice.
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L ot 45 4800 4500 (9 S (5 438 0 5 i R ()10 a3 mde Sy (0 S 3 S L g iy oo 01 Ly L

RN

From what I’ve tasted of desire

I hold with those who favor fire.

¢ Olsila Aas 15 Cudld iy ey 4S5l 5 (e G AS ala Cad (e i g5 e Lt ) gda S1 4 jeld
Al ol 5 20 e g 35,80 GEE) b Gl 5 GlalS

But if it had to perish twice,

e dad s a8 K1 faine a8 ady sl Jhsd eam I8 R s selio gl Js s

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

Arsn 4] A 35l e g L L 4% sa (3431 8 g 4S a0 (o) o5 4S st il gy I ) 2e B (16

Student No. 3.
There is no Frigate like a Book

There is no Frigate like a Book
To take us Lands away
Sl L S the power of DOOK..o sz 52 sl (x40 i sa b 5ol QUS Jie el (s 5L s « o e
2 b le 5 5 Ol s Aisime ariSae S84S5 5 () )
Nor any Coursers like a Page
Of prancing Poetry —
Lo a9 A8 ol SO S L 4lie JiB ¢ QUS ja ¢ QUS ) ) dndia oa & )8
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This Traverse may the poorest take
Without oppress of Toll —
o (i B ia 48 dpuilia (B 43 38 )38 QS (5 (Sllle 45 (52 Oln (sae ot W Caad B s g s
A ) O s O (s
How frugal is the Chariot
That bears the Human Soul —

e Qe o s 553 ) ha o) 75 ) (5 4SS (Gl AS 48 03 S Al il 7 5 ) (5 Al 4y 5 ) QLS eld
e le 434S (5 5m Loue 5 e aS

Metaphors

I’m a riddle in nine syllables,

A S Sl a8 o) sie (i 30 peds gy K)o andl Cial atud a3 lane G (e

an elephant, a ponderous house,

b Al G G S 6 405 S0 b it A aa 48 (55 S cune 4 (K s i Ko J S

aih &)

a melon strolling on two tendrils.

O S0 ) s on o LAl Say R A S Ll a5l das gt aS tendrils Uiss om 4S () 43l s S
oS i aS as) gaia $a5) gain il aa o) Jab Jie K

O red fruit, ivory, fine timbers!

lia 5 a6 s 5 Qi an i rle 4die b 4SHVOrY € 28 a8 (5 05

This loaf’s big with its yeasty rising.

Ll 4y sa | (in Cad (5 e Jaa S (o Adie S 5 85 A K5 el )
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Money’s new-minted in this fat purse.

I’m a means, a stage, a cow in calf.

48 (558 Sy 54l Sy ¢ it seie S (s 02 (Bla 4S o Jgy (35 20 LS L o2 La Bla CaS Sy 55548 s
.aJ‘J‘\JLw}g

I’ve eaten a bag of green apples;

Boarded the train there’s no getting off.
il ol () A4S e (g U ) g a3y A 5 a5 IS G Alia S (e

j&J}JaJ)gASJJS:\AQ,\MLSJQ%@"J\M\J)\Ss&gﬁeﬁe\ﬁwﬁ?dﬂ_wﬂﬂﬁhn‘)bjw\)ﬁ%
Ol s S| anlidinal (e AS 48l (53 53 50 S a8 AL 03 S Gla il (S) ) 5a L Ll () g 4l (39) 53 3l 4dly

s i b S0 (s S o)Ll 840 (05 4L 4 e o

In the inner city

in the inner city
or
like we call it

home

e Uilaa 4 a a8 e L (e s 4isa 4 e b el dah

we think a lot about uptown
and the silent nights

and the houses straight as
dead men

and the pastel lights
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gl 5.l 03 je Jie 4S (SIS Gl 4y sla 40 a 5 L D sla i) aiSae S8 el Yha e L

SUCaA s (FsiaS s

and we hang on to our no place

happy to be alive

al oy aS aallad 2 g ativd 208 Cull Cid pelidang (g 5en AS e A B sl 0 L

and in the inner city
or
like we call it

home
Al afe g LeaS (e b el Jal

Fire and Ice

Some say the world will end in fire,
Some say in ice.

4803 () oo aine  sa ) L Wi (B L) Dl (sl s2e 3 S Jgindia ga S8 (o 5A Ul e An SO0, L Aaiga L 4l

From what I’ve tasted of desire
I hold with those who favor fire.

1 S 5y G e Jie 4S s (5 L (e (SIS 0BG (sl s dan e 6 50) 5 e aS g 0l )
But if it had to perish twice,

I think I know enough of hate
To say that for destruction ice
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lud it Fy ) A8 (e Sy G i ) alsie 5 aiSae S (e A 35l a5 5y Sae Jusam ylE R
Adbgbas sblnfaas

Is also great

And would suffice.

A amla S 55 Gl S (5 o 3lail 4 ab G 4S

Student No. 4.

There is no frigate like a book

There is no frigate like a book

Ao RS0 658 (S ¢ ale 3 5a S8 Al il S 68 Al 2L i) (e Lo LIS S S (55b g
To take us Lands away
A8 9 O] ) ol aS
Nor any Coursers like a Page
Csh dadin S0 Jie (508 il
Of prancing Poetry —
Gl (B o)) O3 ¢ A4S Gl S s (jsed 4l S8 s )l 5] el A (o> 352l Prancing
This Traverse may the poorest take
513 5 (Senn (sler CiaS ia S ol
Without oppress of Toll —

052 Without oppress of toll .cus K L 158 4k oppress oS JKa ., ) 4uel i) 4dine a8 SE (s
la maﬁd\ﬁdn\JL\é_}

How frugal is the Chariot

s oS (5 4SS 4 S
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That bears the Human Soul —
Ol ) JB 5 e (5 40l )l 48 JB5 5 daa ) Gl 5o A4S o L ) Ol Zso aS Gl 4l

Metaphors

I’m a riddle in nine syllables,

238 J Ok Al aalia) 25 s La adae 4S8 dgaa b Lere 2l alea (pl (5 95, pluid 48 a4 slara SS9 (0

An elephant, a ponderous house,

e s a pdsnet i) e A a8a S8 (R 5 ailae () 9ea poNderous .S L s s S did Sy
A i Sin 55548 s sl s ) s Kaa sl 4

A melon strolling on two tendrils.

O 3 g b O sea slimae asstrolling oo sdae 8 Sa Bgd (e aS 6l 0 A S

O red fruit, ivory, fine timbers!

Dl 5 Ky zle 5 e (5 st g (s i o el sl 5 B zle ¢ e (s 0 g gt 45ue a0 S
I'm not sure about it . il s sl 5 &Ko) zle 5 a8 (5 050 Sl 4Sa ol ALl

This loaf’s big with its yeasty rising.

Addag) s ade saed Lcddinag) s el b (S 05 pa i S () 45

Money’s new-minted in this fat purse.
223 438K ama 48 o) 534S b U
I’m a means, a stage, a cow in calf.

o pent (edae Gy s Adiae 2 S Stage Al A Stage a0 aK SEstage . ao) B m Sa
ool Al K4S (5 8 Sy iy I S L SRSy 5 o s
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I’ve eaten a bag of green apples,

Lo cans Gl ) Uiy shaie green apples e aisial ge Yla a3 )58 s cun 4w SO Ge b (pa a0 SQ e
ool pled e ) QY Ol e S e 5 s () shaie

Boarded the train there’s no getting off.

_cjjswahj\})éﬁj_M&A@Méi\jd)}ﬁ)da)b\;j:\\ésﬂ_Aﬁod\éﬁ&j\ﬁ%&ﬁd)&éﬁ)\y
i ooy ) s (e Lia Ll 5 Lo L5 e 4 ksl CSia) o Lo

In the inner city

in the inner city
or
like we call it

home

AR a8 (g LeaS shiles b, el JAN ¢ el S e s

we think a lot about uptown
and the silent nights

and the houses straight as
dead men

s Lol LS (Jie 8o 48 la 4558 43 5 (sl b Cadia liinad 5 oi€ oSG et Wl 4 Gl Lo
Ol A0 S LS AS G )L At e ye 258 SO Jie Wa a8 e 45 a o) ) 5 adbi 4 s Il the houses )
I'm not sure about it. o3 S 4 )

and the pastel lights

<t pale color slize 43 38 pastel 538 S adh ) | 48l Ui sala liee 4 pastel 2LE L gels s &)
Al )5 Useld sla e Ui shie 2l S alakl G, 43310 5 5 K0 e

and we hang on to our no place
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O (sl ale st sind S il KAl i s S adl Bl O sed (B shaie Al L 4g aadie O ) e
S o 550K (a a5 ot Ll Vs (503 A 8 (2 O i, abaad adly gl Dl () (g 58 . Adisal o
ALY (55 8y pS S i Al b ol L)

happy to be alive
and in the inner city
or

like we call it

home

e A Ui LeaS (s Jle b Led JRI0 (558 5 aal o2y a8 Sl Jaisa

Fire and ice

Some say the world will end in fire,

Some say in ice.

5 i ol L) (e Adine A oy 4y i 4S (8 Licany cdfine 8 (il 4y Lo 4S (K Licany

From what I’ve tasted of desire
I hold with those who favor fire.

581 5a Atipn () 4y 258 L (Bim 48 LS Uy (s e (00 4S (5 3 051 42 458 Ly 48

But if it had to perish twice,
I think 1 know enough of hate
To say that for destruction ice
O, plsde 3 5a 0, a0 shma AT D 50 3 IS (50 31l 434S a380a S (g ¢ Ay QIR (5 40 Jlasd 3530 481
Al dn 4l jop Ll 48 (Y) adl i s adliice ek ALE L i0e A Adine o8 a4 80 L (e 4S S 58
G i 42 a0 Db s ol san i R4S i gana i 55 () 5l L 4S 48 L) 481 i gl 4Ly (B 4L Ay fire O
AS Apan jlaliy 45l Al3 S (5 43585 e (sl 4S piSae (elua) (e hate 438 4S iyl Adse S8 joe 44k id
Gde (5 4 e Al fire o5l o i (5 AL fCe (n) AS 4B (5 sail 481 5 o 380N A () sa B LB L 5, O

NI JPEN Aliaia 4850 4L
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Is also great
And would suffice.

S8 Gl 5L O S Ss ) ol e e (SIS s 4 slsufficient ) S S8 Suffice adlle LS o)
IRETIRTYRER

Student No. 5.
There is no frigate like a book

There is no Frigate like a Book
To take us Lands away
A = s (AES ol (g ) oa sl Lo w i sA L QUS S Jie 5 e 4 sisal (LSS
Nor any Coursers like a Page
Of prancing Poetry —
$4US sl Lail Prancing poetry Cuss jadi sl (5 dndia S Jie ¢ Gt 550848l a8l g 3 ol s
This Traverse may the poorest take
Without oppress of Toll —
G5 R () 4S a8 i she L (S QA il se b e a8 50 5 (30 R L traverse o) 4 st e
i e 3 ad i g8 1A () e S (Ba R iay
How frugal is the Chariot

That bears the Human Soul —

oome (A L ) lul = 5 AS (sl 4l i da A S Haia 4l ) 5 4SS Al . Chariot

Metaphors

I’m a riddle in nine syllables,

A a4 Gla b glare S e

an elephant, a ponderous house,
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castle #1885 4iss Sudd Sy

a melon strolling on two tendrils.

Ale o S K Us G 5048 () 5303 2l L 40l s S

O red fruit, ivory, fine timbers!
L s e sl e 8 sem
This loaf’s big with its yeasty rising.
R4S (U (sn e piS 888 5 ek S Adine 58 ) 5 40e 3 (& nedd i) a8 (K iy

Money’s new-minted in this fat purse.

.Mdﬁq.gs_)ﬁdgjidudﬁ

I’m a means, a stage, a cow in calf.

O Al S Lol yar o8 S ¢l dina G ) il Sy e

I’ve eaten a bag of green apples;
Ol Al Adl s an 815 55 G dad Ol L 00 40 siaad 4S () ¢ a3 03 1) i G (i )53 S0 (O

SR80 J8 Jieasl (L)

Boarded the train there’s no getting off.
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A seadidasie s i e ) D)L 0som ale OB Adnel AS gl (5 )URE Sy ) s (e st 5 a8 S (0
o148 aa S ea (g od L ) oS lase 4g xa) ) a0 4S (5 a0 aisaad 5 03 S Ol 5 dasl a3 434S (5 ua
A Cumaa L) 5 jee R LG Ul 5 (Kaijaaaly

In the inner city

in the inner city
or
like we call it

home

AHsNe O3l A s A g lad)l aiSe laadia o) sl LedaS el jed 0

we think a lot about uptown

and the silent nights
Ol O S Ol S sl i) s aniSae S8 el Yha b

and the houses straight as

dead men

a3 30 Jie aS el 5z o Jie gl Yho )l ol sl 4d A (ay il 03 je L 3 e Jie S (ila L 43 5a
M}‘mﬁbjh;dﬁﬁﬁidﬂmaﬁf

and the pastel lights
and we hang on to our no place

happy to be alive

o oxi)aS adladisd g adiva hang on s afiea N0 place aSas (i 4S (olaised o s s oS s §1a 5

and in the inner city

or
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like we call it

home
AR e Ul LeaS (e b oedi dal o g

Fire and ice

Some say the world will end in fire,

Some say in ice.

s JA 4 aal ed o b Bae aa W (pian e alad GBI L L 80 Led) 3l (s

From what I’ve tasted of desire

I hold with those who favor fire.

it sl oala g lad e g ady alad () L Ly 4S (i ol 438 5 S s e 5 a0 Cas g3 0 4S (5 3 )
_MJ\J}J::A:\EG Cnl AS

But if it had to perish twice,

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

£33 510 o5 4AS S it gy ) (IS (5 031l 40 4S w3 S8 (ha . Lid (52 530 ol 4 s LN Sl e I8 RN
AL M(‘.\AJ Yla ol IB|CW|
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Student No. 6

There is no frigate like a book

There is no Frigate like a Book
To take us Lands away
plid) (o) o S (sla ald (5 58 (sl ES 3L i) e oo Hsd Slala 4y 5) Lz s AS o i d a5 QS SO Sl LIS

Nor any Coursers like a Page
Of prancing Poetry —

i a6 ot 9 AT page S s o)l A ol s ASA) ey adAnd | ASe hiaa s sl Aadia z
This Traverse may the poorest take
Without oppress of Toll —
O QUK iy Cavd 3558 S () gat (5 shaie (s aladl 5 O gl (st (5] Al g (s AS 4nds S S ol
aon SN o (A Hi ) Jgy Dl s e e diely g odiun 55 (sl 5 jiu 4y o e () A A s (0 ok
How frugal is the Chariot
That bears the Human Soul

208 05 Gla 4 ) Ol 75 e e AS el () )l (5 ASallS An aS) ey

Metaphors

I’m a riddle in nine syllables,
L Gliua QS 20l Sa oS gla liina ol S (o a4 qujuauudﬁw‘xs@
An elephant, a ponderous house,
LoRsaA S sdisy
A melon strolling on two tendrils.
D3] A8l sh ol 53 (SR 0 0 pA oy i S e Jla 50 S B g0 (0 4S 0 A G
O red fruit, ivory, fine timbers!
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¢ddzle Sy Aisaeole | Cand g3 aaly 5 aalidl A3 snianly (5 )y alshai ¢ 0 G And e 83 S (50 50 S

AR s e gede et gt e SQodS Sy 5 e oad b ) gas a3l (i gain oL Ji ple R
This loaf’s big with its yeasty rising
e K00 038 ek e L a8 8 K5 sl i
Money’s new-minted in this fat purse.
Au ) nsdede@asSeodn ) nde@SSodalh n(sue Js Jin) aus 5148 o J g
I’m a means, a stage, a cow in calf.
L pisaai ol (sl Al K S48 (5 8 G 5 ol dina G ¢ a3l S 0
I’ve eaten a bag of green apples,
el Db G Sl 2 S (e
Boarded the train there’s no getting off.
LN 3 ga g () Ok saly Ol 48 and (g jUad SOl s

L pSe A a8 ) A a4l S B0 38 08 (S e (00 DM (R4S e S an i
G 4 ) 5l e DS AS 5ola 0l (s 4, ol Al 84S S8 GG i, e b (s 0 e S e ol 4 s S Jia
012 5le (en Cipen 1883 s ole (9 A1 5 4dSe Jshaole 3 48 43 330 s ) sk Sl el aS A1 oyl ab g

In the inner city

in the inner city
or

like we call it
home
oS lra i gy o LaS o b el S e 0
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we think a lot about uptown
prSae S8 s e Yol

and the silent nights
and the houses straight as
dead men

S 30 O ol sn OV e el SIS (glaa (g o ESLa (ola g aiSae S8 el Yl 1A e 4K
5ald il 5 855048 ol 4558 4S AL () (e seie aBe JSE | 2T 03 30 3 30 S JledS (s AT A 4y 5 A0

e Lh 5 3 A (lau)
and the pastel lights
_Ub)}a(,sdu E‘)?J

and we hang on to our no place

happy to be alive
p)odi ) aSa) ) addlad a5 i le Jle oyl (3lat g 434S ayjae (S Al

and in the inner city
or
like we call it

home
A lua disd o) Ol e dS g Osed b el S e )
Fire and ice

Some say the world will end in fire,

Some say in ice.
At Ol 4 7o L 4S diafiea Ludazy 93 sdie ol () L Lia 4S 2t aiee W (o

From what I’ve tasted of desire

I hold with those who favor fire.
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Adigo oL (U Lia (e 48 Cat 3850 SIS L 4S 4yl el amid i

But if it had to perish twice,

I think I know enough of hate
To say that for destruction ice
Is also great

And would suffice.

L L gy o 3l o plosd ) 4S 4804S0l a5l jeld ¢ 48 S S8 el a5l Jhsa LinaSagn )8 K1

B O N N B R T Y

Student No. 7.

There is no frigate like a book

There is no Frigate like a Book

To take us Lands away

L )50y AS 13 508 365 48 43 n LS I 508 (5 Aol Al (oS A sl 4y 5 jlaiuad o seie ol s K
o 550 5 sl em s ledisiai ) IS4y GisiaS e b5 Gl e bs (St g S g la il g gl
48 4iSae JBa g Aol a5 QUS Wia ¢ a3 land 50 s O Dy Gl A4S BB S Jie | 43S & ) gl Hlald 4y
o die s oledaS o la 5y @y ol GRilialy S 5 QRIS 95 S 5 ClalS g 53 L aS 6 a5 a8 ol Ladl 5 aa QIS
Ao m 5 43S iy il slala 43 45 (e a e ¢ o e il slala 4y s aSae land ome D5 Os) s O AS RIS

Al s SO Kallal ¢ sel (el a5 sl lala

Nor any Coursers like a Page
Of prancing Poetry —

RCNPRIENPOVEIND I PPNE S U RSP - JUT S DA FEN PPN PENS ST PR SIS P LS PP

Adb ald 23 SO LS page of prancing poetry « Nor any courses like a page of prancing poetry

This Traverse may the poorest take
Without oppress of Toll —
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e 3 s U3 daegd e aiSae () i S0 i ol il 48 Gl ) (S0 g Ladl 5 45e (o e Slaal
50 g0 e Cn) ALE traverse BaeaS ladsl L (B 5e 52 aoke 0l 4 plsieel 28 e e 03 S G (i
A8 5 S Ly

How frugal is the Chariot
That bears the Human Soul —

o it glala 4y &y IS SG jlalen ja g4alS ja Gia Ll S8 4 human soul 4 Gila ) 453l Vs
23 Lo 4S dega Lo sy 3l L3l 48 Sla Loy traversing on) 4 4ds als s human soul 45ae 48 olasy)
Os) 5 Same 5 IBlen 5l 051 58 53 il G said (g Aishae 5 QS S o o A 5 48Gad i () saans
Cuadichariot ol i how frugal is the chariot . 48 i Calide (slala 4 4 gise e 4S (5 K01 4dise S
203 S paldinl 5 ol ) A4S AL Alhula
In the inner city
in the inner city
or
like we call it
home
we think a lot about uptown
A sio HLE AS A30e S8l adn aa ) City s 4elSAS B 5l dS 5 uptown ¢ 4elS ASad) e s
Gl el () a s, A4S Canin 5ed (sene oala SO L Jed b e sla (558 (S S sl Gl el
Lo 5 g ol s e YL Ve 4848 55 e by 5 dmala sl (e it & gld 3l g3e 4S a1 (5 61 Lia (5 ) s

S S e o et 22 S ABS 55k 15, 0 sle R abe ailuale

and the silent nights

and the houses straight as

dead men

Mis 251 55t 2l 2183 40 AS (5 e Gl ) i sae Ol g5 el YL slala (5l db ai ie 4S5y alea () (e il a0
4S ol adb s disia gl i 3 H 0 OIS 8 e e el A Liga g g 3 aS Ll g Gom A jie a2 sa

O s el s 5 Sy ol 5 il sla 433 5 houses straight as dead men s silent nights 25 (e &8s S
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Sosi) O ¢ Gisare dua S JiedS (ila S Hall 5 ol ) (U saiale 5o 1o o de il LA D Wl 45 IS
CABn 5 (B S (3) )12 AS A ye Dy (o shaly) 03 S g

and the pastel lights
A4S (ol A8 sA S o LAl (B ) S (hged 4013 a0l AlE 6 la 2 5a 5 b 45 84S s el s Pastel lights

Aol s BSsa sl light sl ) 550 5 3 Juxury Gbs e uptown s 55

and we hang on to our no place
happy to be alive

and in the inner city

or

like we call it

home

ool Yla aS 4l o i (g5l 358 s 48 O no place ) Uioshie aiSe JSE Latlwe hang on to our no place
Ol Ale i) s 1 Ble ol o () hai 3l g e el Gl 658 Ve A4S ¢ S Camaa il ol s aa
e a3 5 55 5y 5ail NO place Aae Uigs 1l 4S 4l

Al Jlad i 0 9in g eai ) ) Jah 3G 4S 4] sema 5385 Happy to be alive

ed ) 4Kae 5 OS5 s 4iA sed )shie aS Sainner city ¢« And in the inner city or we call it home

a5ae a8 home Jies e LeaS (030

Metaphors

I’m a riddle in nine syllables,

SR ) e AL AS alllis SO Al 00 T Gl SO (e

an elephant, a ponderous house,

oS 4358 G Jie 585 J Jie (0 48 0 e (K5 5 i s 40 S (i S

a melon strolling on two tendrils.
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AR Al aviv i giali (S0 3 4dl gai Gl a3 53 (51 50y sae Jale oL U g (4K () 4l 5o S

O red fruit, ivory, fine timbers!

430 0 LI i g0 la b Al one ald zle (e a2 5, IVOTY e O 8 S a8l e 84S o2 ) (5 0530 S

A8 558 6l a0 )la (s 8 Adfine ) L 23K 0 red fruitS s s

This loaf’s big with its yeasty rising.

A iy i o8 Gl o0 ain pp, 03 S iy aS (B 5 (i pa B S

Money’s new-minted in this fat purse.

45‘)3:\AbJ|J4\SoJJJJSJ\uMaJ\ABJ})‘\JM\_ﬁJu:\Sd.J&JSAS@Q&umuu‘ﬁud_g..g

I’m a means, a stage, a cow in calf.

Atilole 1St 534S (51 Alln K CSG cal Ala e (S ¢ SIS GRS 55 (g Ul in wld » sebe S (e
I’ve eaten a bag of green apples;
G Ll Vs i G (0353 ) 48 50308 3l GRaSeE | a3 (i 4S a8l a2 )53 e e 2 S 4S K

_i\uﬂ.@\;dﬁbﬁz_bd‘)}';‘)\g_'\\ﬁa‘)bj‘)uuo}\‘_Ajadjji.'}

Boarded the train there’s no getting off.

o ey B ey 4S (5 )l S (5 5
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Fire and ice

Some say the world will end in fire,

Some say in ice.

fire and ice Cn) aims 2L 1 2o L (8 Luany 4 pae Ol 4 3 L Wi (8 Liany ¢ (ina ) duadiia 0l 3
)5 s i a5 fiire L (iSire SREAS (b (sl AT 4 53 ) ) il 5 Yidinl (s oLEI (5 hum An 4y
SR Bl s dsa g laa SE SO YA L joe b oS jSiaS la

From what I’ve tasted of desire

| hold with those who favor fire.

US| aisna Vs 5y la desire 4 i as L i e bid A 5 fire A4S aulaS o) k(B3R 4K 6 K

Aisua e S 5ol e S 5 Qi)

But if it had to perish twice,

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

| think | know enough of s Jbss 3se S8 81 4S Caa 0l (i) shaie 33 But if it had to perish twice
s Syeae day ) (iste (S AN 5 a5 FaS (S8 (i) 5 sl 5 i o la lakl LS hate
Shaipla di i 48 a0 450 LS To say that for destruction ice is also great and would suffice
453 o S0 Ol 50 (sl U 5 (534S A (5] 5 2 53S0 35 (sl A i X0 5I0 5 (es g (o At

oxalyy hate 4oy 5, ol WS 5 S a5l 5 DasA (sl s Al (gl 4S 4 dlS iias K0
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Student No. 8.

There is no frigate like a book

There is no Frigate like a Book

To take us Lands away

.aJ:u&L\MQ}\A.)AJ\Ajlﬁjsjb%jsdndtié\J}J&\Abﬁj;qﬁmeﬁbdﬂ‘;ﬁ&sdﬂ

Nor any Coursers like a Page
Of prancing Poetry —

s ) e Jline 0 )10 AS it a3 (5 5 ) g il S

This Traverse may the poorest take

Without oppress of Toll —

U Osd i o b Gala 0l b L s cailalus () 50 sl alid () Jie ¢ Gt a0 (558 R4y 5 ) o gie a8
s e (a4 91 35 S e (B (0 800 58 (5 50 48 Ailast alad

How frugal is the Chariot

That bears the Human Soul —

S AS 8 (sl 55 S Jie (b ald 504 G piad s simagical i) s AS Cua il gl 5 A

A sbears 54 5 s Wigde DOOK 4S (a3l 4 human soul 42 e Gl ) 51 5ol sals ga

Metaphors

I’'m a riddle in nine syllables,

syllable ‘\Jaeﬁ..mLuad_)dﬂgﬁmuﬁsm\a_se&h&ﬂm}\e\aejatu\o\ﬂu'@}qgns
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An elephant, a ponderous house,

e ald (o g8 G W ol (6 5548 (gl i A ) S, 380 (6 8 ) Ala ) LA (s A3sR 5 el alad (658 b S
e olialy s a8 id Jie A )l 5 ikl

A melon strolling on two tendrils.

ol s Sa Gl o588 Jie, Jae) e Gl e st Lush (s sdmn sl sl ) 5 4380 (5 68 gl 0 oA SO
.)'ga\ P
O red fruit, ivory, fine timbers!

Gl.c Uu\,w&.u)iy)é&bwd.}&‘w _&JP}J#M&\MQ*Q@AS@}S@AB‘%?QY\
dsd sl 5 adid 4o aal ) odie 58548 (A 8 W atise 5 Calal Jd Lok i

This loaf’s big with its yeasty rising.

coad 5855 5 K5 0ok peadi LAl &) el Sy i
Money’s new-minted in this fat purse.
AR5l Jar e (s bl saw 5) ds Osed e mOney s
I’m a means, a stage, a cow in calf.
S asS o 48 (il 58 (5 L aind (555 el () 4 Jde e ¢ 4 ) 3e 0 sula (sl g8 e aind (5 5 25l I8 S
A5 ) (slana gy sl ga adand (S (s 53 n2a 5] () sage ndidn ¢ s (5] Als ja S ¢l ) S (e 25 48 K
A3 o L8 S8 a g alals dgola bl el R (55548 (558 S e

I’ve eaten a bag of green apples,
wblea s 55 ) AR i S (e 4l Jie aind (555 20 5) green apple il s

Boarded the train there’s no getting off.

o) (Al iy A3 ai Canl (s 5020 (B33 (510 502 S S ja 4S Cu aiad (55 (5l Sy iV a

&Ab)\d})éja\;auﬁe.\s‘)sﬁuﬁ\u‘a)\dquubépmm&ﬁw\
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In the inner city
in the inner city
or
like we call it
home

SR AR AR en S s ae R 5 05 s Al gd Jan e g 4S5 )l 4S G aiad (68 A58 SO oY) s

we think a lot about uptown
A5 e B UPTOWN 49 &) o msSa ()1 5, (i e o od) A (sliae] () 4S da ) o) aiad 40 Y
and the silent nights
e Ul o la s Glisla (5 ) sai) a3 (5 giea pu 5 Sl AdeA (g pm A
and the houses straight as
dead men
el aind 4 &0 e el Jie S 2l aa 4 Jaa Gl 5 (S 5 (S
and the pastel lights
and we hang on to our no place
happy to be alive
happy to 55l 55 O sda s 5 (rsha i (5 4355 (et Jallh o 5l ok 48 Aila 5 a0 Ja i ot Ly oo Lyl 4S (5 )50
Alen (aed 444 e (gl A, s 0235 4SS a3 a3l (Re 45 i (e be aliive
and in the inner city
or
like we call it

home

LB 45 gad 53 (s 35 el e L | Gl 5 S JSE 5 )R 5l 023 ) A4S 4 s Ol Sl 4 A e (O ping
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Fire and ice

2SS 5 el ) SQa 35 (mSa n S 4siad s i fire and ice o wabaio Y fire and ice sam ad s
edize 53 g Jia Lo 8 ) 8l aS Le Y1 Jie L | adise il ol

Some say the world will end in fire,

Some say in ice.

8 Sodash 5 a8y b a4 i LGS0 )BT aiad (568 ) (S 5 0 s 5 Sl 5 s Al S
Gl ) o aS (Al ) L 5 (5 hae g 010 5 ) G YL Caandd (sl o 03 ) o Jy (ol 54 2 g0 D Aisine

o o Gl s O e Gy O5) 4S (a0 a0 dy 08 ) ) s Osda A4S Cana (23S ) 8 L s

From what I’ve tasted of desire

I hold with those who favor fire.
o sm G (5 534S (o INie 5 (BasA L 48l fire (o5 4S sdae gua i Adiae 35 Jy )l ol 4S Aaldl Gyl 4S (5 )&

But if it had to perish twice,

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

piidasiedS 53 () s A hate ) 4S o la ayy 4n 4S aaegdi | 43U perish twice 4S 48l )8 Sl oa
Al 4 ge (S 5 150800 a8 oE 480 AS Ay

Student No. 9.

There is no frigate like a book

There is no Frigate like a Book

To take us Lands away

A slalis ) LAS jhead 5 ole som (5 slalis 4o 5l 4S QUS S Jie BB L LIS maa o N

80



Nor any Coursers like a Page
Of prancing Poetry —

A8 S8 = beld ey prancing poetry i) 5 it b sl G S 5 QUS ol b Gl gl Glsdia
This Traverse may the poorest take
Without oppress of Toll —

A1 (63 (5 48 (s G Ghsiae pb i LA sleadl i ) (8 ) s

How frugal is the Chariot
That bears the Human Soul —

ke il 55 Ca ke dn () an ) S aiile gy lasi) 755 A4S () Al 3 oS jhds

Metaphors
I’m a riddle in nine syllables,
e (ds a ey e g (AKG CSG a5 il IS aaa sl (e 48 sl Lol jaia 550 4 4S s L S (e
Laza (b 03 s ) S S e e 3 i gaad 5 (pae 3 )
An elephant, a ponderous house,
Gl 53k b 525 8 e a8 aalidl £ 5 jale 5 438 Al ¢ B 5 (5 4358 Sy ¢ Ji S elephant Sy
s
A melon strolling on two tendrils.
AS e oa e gla o a aS A () glaie Al San Usain 0l ) Jsaiaed (il ¢ Dl 50 5008 S
O red fruit, ivory, fine timbers!
gle By Qs R sl (So il Ui 5a3 Sz pm 5 Gline e IVOrY ¢ JSS (sl o ald a8 (5 0 30 S
22 0 red fruit 48 (L8 ) s 480 g (5 shaie aiSae S eyl (g 2281 Wl 5 5 ) s Jib 5 Ol g2 2 a5
At radae ¢ e je sla s2S ey fing timbers. o) oy a8 6 s SO
This loaf’s big with its yeasty rising.
Gseasa Uy S 0l ysn sile 5 a8ae b s adine 585 5800 (o8 A ppedl 38 4S5 3 8 b S adne
A iy S 5 S oA e (U ped A 84S a3 S ) ) e Ol madm Gl s ) e
Money’s new-minted in this fat purse.
sila sue JsnaS oy Jie, 2i8bedig 5 Ol Dy dn @S SH A AS S S eaS nhcle
Al 0 9l b S Ay 5 25 405K il gy S (555 (5 ) saiaan
I’m a means, a stage, a cow in calf.
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had aii ptia GE Al R L 8 S L pl ala e SO L e a3l S (e
I’ve eaten a bag of green apples,
O s Qs ) s ) sa bdma LaS a0 A (e
Boarded the train there’s no getting off.
L3524l golatind D) Ly g piia el edby (8 ) &l gl 4S adiae (o U8 G )l e
SR 4 il 3 gl adnagd AS (5 jaa Lei g padiAa gla g Lema O g) 5 aseda (0 5300 sl s LA ad ol A

Adie o il ey (A 5 St 03 S 3L 5 Je B 50 N AS 0 S andialy Jx Sad )

In the inner city

in the inner city
or
like we call it
home

CAA ariSae ilaa le aS (Al by el S e
we think a lot about uptown
OSe Sla 05 (S5 55 sed VL4 el Mt usie p38 O sa ALE aSae SE L) ek VL 25 0 L

AiSae Sbls) s

and the silent nights
S o) (5 i Cman Al (s ol SSLa (sla i aS o el (YL (i) shaie | 43 S L 480 sl i

and the houses straight as
dead men

OB e el g 03 S 4B 5 (s) OB S ) LS iR je e aiile 5 Cuan CSLu 5 L 48 5ed (5VL sla iR
and the pastel lights

it CSLe 5 S0 5 2 g aS LA 508 YL 65 548 5 siaS 5 swaS LA sy pastel light

o 80 je el 4l
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and we hang on to our no place
happy to be alive
Ol oy By 8 o) S el ald adied 021 ) Jash 4S aalladi s 5 i Blad (5l 43 Shal 4S s e e
Canst 031 Lo aSE) ) alladisn 5 eVl 40 jne (I SA () 2 aS

and in the inner city
or

like we call it

home

AR S e e leaS Ha b jed S e 3

Fire and ice

Some say the world will end in fire,
Some say in ice.
Jsoa) e 83 Ly 4380 Caanaa Lid JA) 43 aalola Ao b (B Lians 4 i Gl 4 Gl L Wi 48 (8a Luany
o sl L 5 () sanl ) 4a R s
From what I’ve tasted of desire
| hold with those who favor fire.
e ol i) b Lia (e 48 g (sl 1l aS il 280 1wl dae 5 a0l 5000 p2a 4S5 andl ol iy R
But if it had to perish twice,
G b ST 5 i oy Sl Le (a0 el 4S 48 g0 B 5 Cadl i Ay 3500 o Lid 48 ) pay R Ll
I think I know enough of hate
To say that for destruction ice
Is also great

And would suffice.

5 el Ity 5 L Lo o) e gd el ey 4 ol g Ly a8 4S w4310 i a8l 48 ase S (e

RS Criaad 5 ausa LA ) s A Ol 4 L s e 8 (R s e ol g
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Student No. 10

There is no frigate like a book

To take us Lands away
Nor any Coursers like a Page
Of prancing Poetry —
In the first line the word frigate reminds me of a gate or a door which is open to a wonderful land
which you can go through it by reading books or drowning in reading poets
S S e 48 30 ()t ) 2383 434S (5 Ol sl frigate 4alS 4S Cava () da gl e shai A4S (5 ua () e
S S ol 058 L L pade QLS 2353 L i sie c wonderful land ¢ee ) Sads 55 500b 48 Cusa
98 ol S e QS 1 () Aniin g 48 a80e 5, S s o ol ) 5480 Alle S 55 5 480 sl
oom 9 8 VLA 4y 5 )le 4 sinel 5 Cuagd
This Traverse may the poorest take
Without oppress of Toll —
How frugal is the Chariot
That bears the Human Soul —
Q% 5 A8 438 G A58 o L 5y A4S ot (5 5 S @l 0 OisA QLS 4S Cad () 4o 00 2380 434S (5 3>
2 Oy 90 Ol gy QLS &8l 5 3 s Alide slala 4 different lands clals 4 5 le 45 sl (5) 4% 8 zaa
A8 gy (3L aa Cannd B A (6] (S A e i Gl 5o i 43 () Ak A
Metaphors
I’'m a riddle in nine syllables,
What cross my mind is that you cannot know me easily, I’'m not the person you know me easily.
Cenlid 5 (e ) A Aal ) A aS i e (g
an elephant, a ponderous house,
UL ) 3 A S alih S e ) A3 434S (5 i (s 40 L Al ) Al saal ¢ an s Sgadaal 4 e
ol 5 ald SO (e o () i) e
a melon strolling on two tendrils.
22D o palae San U LaS gl o n A (r Sa s Gmal o A S 0e L 40w w8 e b JS (0 )

AL Gl G gar ) shaie s s AL
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O red fruit, ivory, fine timbers!
o sl rle o e GO L e Jie Dl atin 3 KK Je i (5 0530 S (1

This loaf’s big with its yeasty rising.

oﬁuﬁﬁh&‘\se.}hﬂ\@udjdhMQA}S))JJ;SJ}um)MDASMSJ}ude

Money’s new-minted in this fat purse.
aMMuﬁﬁMuﬁgﬂdﬁm\‘;\u’M ydﬁJ\J;dﬁu:\Sd.J

I’m a means, a stage, a cow in calf.

o SR 5,048 (o) Al 8 Sy ¢l s e S (e a kel 95 )5 IS e

I’ve eaten a bag of green apples;

PEET - SIS TN NG TSR

Boarded the train there’s no getting off.
oor el 4S 3 R sl g i ooy ) i gised 4S w5 U ) gas (0

Somadand 848480 a8 8 Jn (5 Os) s4isa ladigl oy e godd (uin 4800 Jaa (G (55,048 (5 SO
3 4iSgae Jsbole 3 48 B ola (Slala 4y al ) aife S8 (5 d (i) shaie 50 s o giaed, jped Jie 4dise b i

e pon jale oSG (G g ele A B2 H 5

In the inner city

in the inner city
or
like we call it

home
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Coed JRN 5 a2 5lE (sla aiSe (BaiaS la i aiSae (S 2 5lE s L
we think a lot about uptown

and the silent nights

and the houses straight as

dead men

Gla 4 g atian (ol ) an)la 48 had 58 51 Al (s aniSae S 5 i sla 4 le sae 5l DA i LeaS s

e S G yiag ) (Bl das s g i 5 YL

and the pastel lights

Shobgle

and we hang on to our no place

happy to be alive

ﬁ.-.’\ oqj‘}‘\se:\.’\i*xﬂ})\d';ﬁé

and in the inner city
or
like we call it

home

AL el S e b g Oaly (i) skl aiSae S8 ariSe laua 435 5 05l e aS (s el A 0

Fire and ice

Some say the world will end in fire,

Some say in ice.
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Some say in ice, | never heard that before

My 5l 5ol g Ly (Rose Licmny 4iine ol (51 Ly Lo (Be Loy 4ifine et o Ly L (K4S 2253 02080 Yla s

sl 3 s ol 8 QIS Ay 5 a5 4 Jge i i

From what I’ve tasted of desire

I hold with those who favor fire.

o s i L e el o513 (50 (e 2 sl alad G U L2 (Kt 4S 5 (381 50 el Ly 000 (o1

But if it had to perish twice,

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

G510 5 () O ) (6l 0 A4S pIS S8 ¢ iyt g () 8V LS L aer 5 e O ) Jlsd s 1B AS R) ey

Ayl (5250 ey a8 gan (Rl Je 4S 435k L3 | 43 58 5 4l R a ce LS

Student No. 11.

There is no frigate like a book

There is no Frigate like a Book
L Sy QS SO Je (o5
To take us Lands away
Ao e 5 02y (9 )28 48 (Kl (sla an Ul ¢ 0 ))a pS KB AS Al () shaie, 4 gui o Lag )y 42 2 gAs 5l 4S

Do QLS 5548 a2 (e pd g yidan (B 5350 4eln Oe Sededy  AS s ledy 5) ) A sae aS | QS L A4S

e ORI G 5 5) pasal Ol 5 QA 5ol 5) (e s (5 25 o> pisad sl g el (8 jae 53l sl 5 Qe
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w1248 alis 4 5 e oy Ly (Kiim a5 S o 4 e (3 53 A4S IS AS s (3l by saie 5 2 S 0235

Al e

Nor any Coursers like a Page
Of prancing Poetry —
4S Cuwg U:J)mgg\g&y)ﬁ?m)q&gm 500 Gl (S 4 lai) COUPSES ... 4 el labl 1S S8
(P9l a4y WLy ) Ay g sle 4 saad Adine el 5 AlEAL v da gy e aS (e el o) Jie g s b
DA S QA ) O 58ad 6 g Ll AS ety 5 QUS ) ol b Ladi aS 4yl () glaie p3S S8 o lai 55 a8 ()
A8 o Lig ) a5 0 0 gilali g ) (5 e S 40 Dl Gana s (4 gine 438 ga (3l
This Traverse may the poorest take
Without oppress of Toll —
sobed e ey Gt (S 438 G0 Ja b 0% ULl se ) sde Al (1K g (534S (5 O ieS Gl 450

O 53e 48 (6 (o) A 4 s e

How frugal is the Chariot
That bears the Human Soul —
i (g3 A A S 5 ga G e Sine 4 frugal 4elS (p) aiSae JSE 54 a3 g
a0k s danl 8l 41l s capital O 54 o> aisaad 5 chariot o) ¢« That bears the human soul

S (b g Aiaa s 5 ) (il sy 4 38 oS e s 48455 3 el saad

Metaphors

I’m a riddle in nine syllables,
agamd:&.ﬁmu% )\45@&9&45)\36)&;&%1)}4)3_@@%“ 9 Glaza SO e <I’m a riddle

.a‘)b‘tnlsu“&m‘j)w&i\ﬁ\djq

an elephant, a ponderous house,
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G A S 5 5 Lena Sy 5 B sA old w5 )0 (s e aned oL 48 K aS ) s S L Jé Sy
A 4 (KL L K

a melon strolling on two tendrils.

,dﬁujawgwwbé\})gﬁmelon S

O red fruit, ivory, fine timbers!

A A4S L) 4y 5 (B 5 0 la e (> pisued ) find timber 5 28 Sa e B s o S B

This loaf’s big with its yeasty rising.

WL aS 5 b g Ol ¢ B0 b ) 480e Al (o adsiad 5 YRASY it Gl B) 0l (a8 4die LoAF

Sl bJ.AL)._I godagl

Money’s new-minted in this fat purse.

Aol 5 s A8 alwe aind (g il | Jgn e S Sy it 534S il J sy (5 e S 45 S0 (S Purse
_4_'\5\:\.4471.}..55aﬁaM\ﬁJSJ}ASQUJﬂ@Qcﬁé\?}cﬁ)ﬁdﬁj\ a8 AS o

I’m a means, a stage, a cow in calf.

AL S L i € CSU L sias stage <o ¢ pl Alas oS ¢ a3 S (e 45

I’ve eaten a bag of green apples;

p2sA 0250 Jims e (g8 48 (A S ) (e

Boarded the train there’s no getting off.
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Mod@uﬁ)\w}cwﬁﬁdjwdg

4%\3:\5.)9)\3 uwuﬁ\ﬂ\se%smé.\;w\)A}J&L\Muﬁi)’.&&;&_}ﬂ\dmmghuﬁwuﬂé&
an 5 L aS du e i 4 )80 aS s 5 5 (558 pal Sl AS aiSae S8 5 ede (g gl 5 pd) () ) (nadd
e (8 )31 5 Gl o3l aS 3o 503 sy p sl i Ao ld sa A a8 0N ai e a)la e 4S (8 S 09)

A

-

Clndh p s ol 438G o LA (1l 4 ol Cud als je 4 R (g a3 s o)l pdigd o g2 aS 5, e

Pe i JLa

In the inner city

in the inner city
or
like we call it

home

Ol Lo, 28l (s 588 aiSae S8 Dlie (g Cad 56l S 50 55548 (s S 4y Al by e inner City &S S

AA a8

we think a lot about uptown
and the silent nights
and the houses straight as

dead men

WA 8l gla i g el Yhid alie 48 A S b g ha jed by (o 58 e A8 i () ) shaia
4 5o dead men 548l (o g SSLe G gen i) shaie 3LE 5 straight as a dead men ... sla 453 JieaS la
5 248 il ) ki 31 (S Sl 3)ea S 4 0 g Sl

and the pastel lights

0P S 5 il 5 o)
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and we hang on to our no place

happy to be alive
il LS (0 gain g0 03 ) ) A8 () ) A4S S8 (5l 40 e NO place O 4 plea s Le 4B
And in the inner city
088 Ke s
Like we call it home
U e (i e aS s i
Fire and ice
Some say the world will end in fire,
Lo dfine ol ladil SO L (i 430 Iy 4aila GRS L e 4S (5o e e S
Some say in ice.

Ay (5 s ) 40 a2lS Ay () Fy ey LA LS AS Cad Gl ) shaie | Adine ol G b 43 (e Ly

From what I’ve tasted of desire

I hold with those who favor fire.
a3 se iy (51 a8 5k 48 ol (sl b (asa el 50 G0l (s 4S (a0l W
But if it had to perish twice
A a5l b 50 02 e aS 4l ) A S W

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.
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AL e 5 S Aishe ad (525l ) R AS ASae K80 pla i 5o )i aBble ASA 2 sa 5 LA SE

Student No. 12.

There is no frigate like a book
There is no frigate like a book
To take us lands away
Nor any courses like a page

Of prancing poetry

A4S S0 Sl B ) (5 40 (50 S ¢ 430 bl ) s A 50 i) e )50 S Al shaad QLS G S (s
B L (i Ayl Lia geadia s (laa daiss jaa (A el dilad an (s S0 4 a5 Dl Lo 4S 4dipe Sy
4L nor any courses like a page of prancing poetry . ai s Cda by 5 ) Caand ) ) | 4iKaa (38

Lo dS A Caely ol ) sl dadia ¢ Caely QS () ) ) dadia 58 4S 48 la 801 gl 5 4l S (5508

i i slaie a8 S (5 e Ot S ) (S A a8 S5 i g

This Traverse may the poorest take
Without oppress of Toll —
U R S (5 55 A8 (9 (5 S 555 00 (i siee o W pal (i ey (i€ pa QS 3y 5k 5l Dl 450
o1 BN Sl i S G Cud) 5 (S S (s 5 208 )

How frugal is the Chariot
That bears the Human Soul —
S e Socareful 4die oS S8 aa frugal . 45ndlS 4die o2 aS chariot ¢ 2508 gl s LA el Gl (i
dea 5 Qlail 7 5, 48 (o) Al | e 4l 5 a5 QLS SG a0 5 4SllS o )y Ll | s (pradae (g o

oo oA b g aSaa

Metaphors

I’m a riddle in nine syllables,
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O S die g 48l b S 4 23S S8 Ridde

an elephant, a ponderous house,

. heavy = ponderous ~S S8 5,5 5 0 L (5 4 S Jia ¢ ol S5 Jie (e

a melon strolling on two tendrils.

A8 K ¢ a8 Can o) i shaie 4 5SSOI LS oy sdaiae Ll g strolling on two tendrils s <o Jie
35 5048 4aLE Sy HIB0I Dlie 435 5 o (550800 5548 (5 Tendrils o2 S 4o 158 Sy 4y 5y (i sa e
o 3 a S Jie S0 Gl 5 al sl 48Se (5 jluan S

O red fruit, ivory, fine timbers!

oaeiial (2 e Sl (s s di ple S e a0 RSl o) e (5 s S O

This loaf’s big with its yeasty rising.

sadue 80 585 A ed gl A 500 el Ui AS SU ) i1 eaii€ (K jede LS ) ol SO

Lopfidg O g Na Uig S 6 alSae iy

Money’s new-minted in this fat purse.

I’m a means, a stage, a cow in calf.

gwmge)\}\@m,md}gqﬁ@dﬁﬁ@udﬁ‘@@_e}jw new minted 4 S Js

?‘)\JJL_}}\E_DJ\J‘)\‘)BJ&J_JQJJJ‘KSLS\AJM;Mj;‘)qt_gs..g‘o‘)\du_'\uui\?mean

o L3 (Sala ()30 Lpregnancy 42 el S adie 8 oA 5 el Ui 3 4B 48 4y a5l 2 S8 (e
ot ole 4 2 a8 Sllago laca a i pregnancy «a 4iSae
I’ve eaten a bag of green apples;

Boarded the train there’s no getting off.
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In the inner city
in the inner city
or
like we call it

home

AJS\T.\A&L\:\;.;ADJ\J&A\J\é\&&\;\éﬁ}ié\.}&\)b)bd)&\

we think a lot about uptown
and the silent nights

and the houses straight as
dead men

e W 5 edVL A S8 a1 el Wy UPLOWN (sine .. L Sl sl Gl 4 aad ) Dl 4800 i€ 4S (5 () a0 L

Lo Cooa ol s s (5 elYL LA AS 480 aa (B2 5A (5 AiA 558 K,

and the pastel lights
and we hang on to our no place

happy to be alive

Aoy aS allad s 5 el Cungs 5 aid (o le 5 il s 50

and in the inner city
or
like we call it

home
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fire and ice
Some say the world will end in fire,

Some say in ice.

2 b (e Liany 4 s Gl 40 (81 L s (B Ly

From what I’ve tasted of desire

I hold with those who favor fire.

Adn o gl il L Lia aS e pla G g (i3 54 483le G 4S 48 ol Caa () 25 4< Robert Frost &3 5,3

But if it had to perish twice,
I think 1 know enough of hate

4S aie S8 e e g el Wi ol i Slea i e jlsa 4S ol sy R

To say that for destruction ice
Is also great

And would suffice.

Gmesd osd ) m 548l Gl b Sa G Al mbess Jhsl e

Student No. 13.
There is no frigate like a book

There is no Frigate like a Book
L Gaob ) s 4800 sl ) 88 () 4iSan 2358 i 50 slala 40l GIES A i QS G Jie JIES

Com b 5 sle 4l g IS (S e LIS 4S 455 0l she eld aa Ll
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To take us Lands away
Wl 03w ds 5ok QLS (g0 yue (o2l 5 s ds 5 obe (SIS a5 53 a0 i 43 (AES G Jie i sise IS L e
K
Nor any Coursers like a Page
Of prancing Poetry —
o) gt 48 B0 Lol 5 e 0a JSABDIS 5 5l oadia R 10 dlady) | dux () shale pagdy ol g oSG 00 ik
50 O AS0 prancing poetry cl dle sl (5l aiSae S8 5o i Gl @A | Gl dadia SO Jie (500
Al bl Lsal 3ald ol
This Traverse may the poorest take
Without oppress of Toll —
50 AU Al o AYL o laaS A e La (sl ol (5l At i gun QLS L i ey i () 4S 450e a8 S8 a0
3 OsE A OYLA (58 5 (oA QS (g a w8 s 5o la Bl (5 4 58 48 o Cpl i) shaie L3 (5 )4
S i sy 63 ()
How frugal is the Chariot
That bears the Human Soul —
AS 4l | g oS il 2 55 (5 4l 4S 48 Lol a5 oLt a2 2GS 3Le charity ) aiSae es Chariot

AL ol (sl A ja (i sa S SIS a8y Cuss QS get () shaia

Metaphors

I’m a riddle in nine syllables,

LU G, ala ,.w;.l:“.qLSLAMt_;_._}C)A‘\S‘\SAA/’ A A R el ) Guplatial ) gy AS dadilia el )

_r'.\‘)‘d ‘L\A.uag

an elephant, a ponderous house,

L) 4l (s S0 D) dlad Al U a0 ) s A S e di Sy

a melon strolling on two tendrils.

A1 255 U 55 5L ey oty glah Sy U3 (0 40 3058 S
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O red fruit, ivory, fine timbers!

At ALE L st e s sl 4dae fine timbers ow sl sl Adua timbers ¢ st <o ¢ 0 K4S e i (5 0 530 S

This loaf’s big with its yeasty rising.

oispe pig) 4S8 Sl e 5 ped S5 Adise 5855 5 S5 oa s e pediaS &5 liga 8

s ) G shaie ddie 1S ool dia axy

Money’s new-minted in this fat purse.

aMSJ}MJﬂydﬁﬂ\Sm\dyu:\SMMdﬁqﬁ@‘)aﬁdygudﬁ

I’m a means, a stage, a cow in calf.

Jﬁcé@ﬁm@ww.ﬁh‘hbfwjj&uhjﬁa%e&é&@mn%»ﬁm@umean uﬁe‘)\‘).l\t_guw
s Alls K S0 il jaa 4 g &

I’ve eaten a bag of green apples;
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plai) Wia Wyl 5 sy S sodasl )5 el 403 S o JLAI (A (18 6la Cun (55 (5 028 b aaSid 53558 S

o2l 52 EeSE 500 ) sh G (a5 (5 4S Al 5 slaie

Boarded the train there’s no getting off.
$o 103 Ak oaly (5] (AWK et 4S Hiea 5 )UE Syl sue
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In the inner city

in the inner city
or
like we call it

home

Sl iy g g 5 sliadnad ol el K e A Fo el S e el A i adld afie (e 4S e b jed K e

S el lapads,

we think a lot about uptown

and the silent nights

4 i (Ruiyleisl Jla 5 il leds) sla Gold Cannsd Al | aniSae S5 Lyed Y (sas b e (VL 4 adinas L
5§ shh Adnen (il pa JaliaS 8 R i le ed a4 4800 s 5 I 1S el Yh o (el sl

s Dl el Gl 58 VL A (g peaiiS 4dDIS
and the houses straight as
dead men
Caeri (a5 A3 S () 52 LS Tt 03 30 9 21l (A ) st 4800 imy Siad all 03 0 3 30 S Jie 4S s A

. dead men <

and the pastel lights
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and we hang on to our no place

happy to be alive

YU ol R 8 () ed YU (e . pndSae (ki Jad aS alladi s 5 i g )80 il g i L JeaS (s o L

AS 20 A 3 DS AS el

and in the inner city
or
like we call it

home
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Fire and ice

Some say the world will end in fire,

Some say in ice.

18 pale (i 5 R sy eme 2y 5 0n g b € U (e Lians e o a5 G s 1 4S (Ksa Lpany

o e 4S (e OB LBIS 5 48 e Caald aly i 5 L Gl 5 OB AS o) (oS 8

From what I’ve tasted of desire

| hold with those who favor fire.
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But if it had to perish twice,

B2 55 () 4500 m 50 S L Gl 18 30 s 35l o Ae b S i 2500 Sl LivaS g S R
pl ) g g al Ll Ay $AS

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

LaSJsl bt aS i€ (Bad b jeld ald 4S5 ansd an iy ool o L Lia o50 4S o lo < a8 a80e S (e
poai L id a g (5 0 AS o gy Ly i o Jlisd (S33) 550 b 510 5 adise 30 0 ) gste ale 5 Aine a g S

AR F ) Qs adl (e AS Ay

Student No. 14.

There is no frigate like a book

There is no Frigate like a Book

The poet talks about the power of the book in this line. . QUS G Jie (55U za

To take us Lands away

.the book can be like a large ship to take us to new places. Moreover, allow the reader far away
from her or his real world and go to their dreams and new places.

Nor any Coursers like a Page

Of prancing Poetry —

The poet compares the book to a course or a horse in this line. The course is a high-energy type of
horse and ready to run. She means that one page of a book is faster than a course and can take us

to a new place faster than a course.
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This Traverse may the poorest take

Without oppress of Toll —

She means that reading a book is not expensive for people and the even poorest person can buy a
book and go on this travel.

How frugal is the Chariot

That bears the Human Soul —

In these lines, she means that the chariot of the human soul is very cheap.

Metaphors
I’m a riddle in nine syllables,

s a peld shie S an gy pean 2L Le 5 ad Glius and Hes (2350 % J0L L e S e

an elephant, a ponderous house,

LU 51 03y 5 L ST ST AS a0l gaaly S0 68 Al ol b i (K5 da sl SO i S

a melon strolling on two tendrils.

$40) g on alid Jia ap aS dpa ) o gld o B g 4S (o) ad) a8 S

o

O red fruit, ivory, fine timbers!

T it e sl )l egi S ¢ S Dlia 3 R e 5 000 Sy

This loaf’s big with its yeasty rising.

oo Ol AS Uy Sl oy 4y e (a5 850 Cely el () g adine paeddaS i (£ )5 g g B S e

QM@?@QUJ\L.\J;\A@'S;&
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Money’s new-minted in this fat purse.

Alas gy ople e Jpded adgdnn By Jie ail sadieald H) B J @S Sy j0aS gae Jode 29 o

O3 (a5 il e

I’m a means, a stage, a cow in calf.

fiid 2 age o Ol day ) od i aldla 5 ol 8 (S5 AS (50K S catd Ala je S (e i il (e

I’ve eaten a bag of green apples;

205n s emai 5 IS (sl Gl S S aS K

Boarded the train there’s no getting off.
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Os) ) e Uote Lady (ol 4058 (5 e S0 la peld uilind o 550 5500 90 Cilaad) s ) | Ao @y (s sl 55 23S0
ot b 43l lak Sl o slatud cilaal 53 aiSe S8 U ¢ g U S0 (e 4800 Dl din Lone 4S aregdy s 4 53
o R4S laig) 5 aS o0 S Sl Lal ) Cas alala ) () all K4S i (558 S (0 45a gt (yaalae
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In the inner city

in the inner city
or
like we call it

home
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we think a lot about uptown

A3l ed YU A e S e sl 43 AS o ld Caugd aiSise S it L g) 4S (52031 (S5 5 Led WL 4 Ll L

e S

and the silent nights
and the houses straight as

dead men
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and the pastel lights
and we hang on to our no place

happy to be alive
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and in the inner city
or
like we call it

home

sl sa 4ils a8e Gl e 4S la b Jed S e 2
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Fire and ice

Some say the world will end in fire,
Some say in ice.

Ol s e i s G 40 Lo ddine e 4 (80e 4500 (g 3o A sl i L Lk 4S (e 213 (s

From what I’ve tasted of desire

I hold with those who favor fire.

a0 L 1 (Bin 4S ot g 138 5 5 4y o g (1 Ly Lo A 0 )13 Canrgd el 353 ia 0a 1

But if it had to perish twice,

I think 1 know enough of hate
To say that for destruction ice
Is also great

And would suffice.

58000 G LA g 48 o e el Ay 250 Lia o8 b S ey A% g B JLsa s ) S) 45

sl hate Oy dhed GRisA Fo 5l 4S adage K3 (5 Lid (635 () 0 o S
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